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EXECUTIVE SUMMARY

INTRODUCTION
In 2010 SHine SA received funding through the National Indigenous Partnerships (Indigenous 

Early Childhood Development and Close the Gap on Indigenous Sexual and Reproductive 

Health) to develop and implement respectful relationships and sexual health programs targeting 

Aboriginal young people (‘Yarning On’).

Yarning On (YO) is a capacity building program which works with both communities and 

schools, and aims to promote improved sexual health literacy, and ultimately sexual health, 

well-being and safety among young Aboriginal people in South Australia. There are two 

programs funded under this initiative: the Investing in Aboriginal Youth Program (Investing) and 

the Aboriginal Focus Schools Program (AFSP), both of which aim to build the capacity of the 

community and workforce to develop culturally appropriate solutions which promote respectful 

relationships and improved sexual health literacy and therefore health and well-being outcomes 

for Aboriginal young people and their communities. 

This report presents the findings of the second stage of the evaluation of YO. This evaluation 

was guided by the YO Program Logic model. We consider how YO is developing the capacity of 

both workers in organisations, and community members more broadly. The evaluation is guided 

by the following questions:

 •	 How,	and	by	what	processes,	is	YO	developing	the	capacity	of	Health,		 	
	 	 education	and	community	workers,	and	local	Aboriginal	communities,		 	
	 	 to	promote	sexual	and	reproductive	health,	wellbeing	and	safety	for	Young			
	 	 Aboriginal	people?	How	does	this	vary	in	different	community	contexts?

	 •	 What	progress	is	being	made	by	YO	to	achieving	the	short-term	outcomes	as		
	 	 identified	in	the	program	logic	model?	

	 •	 How	sustainable	are	any	positive	outcomes	arising	from	YO,	and	how	does	this		
	 	 vary	in	different	community	contexts?	

METHOD
In order to address the evaluation questions, we collected both qualitative and quantitative 

data from different sources. Ethics approval was gained from Flinders University and the 

Aboriginal Health Council of South Australia to conduct this evaluation. The evaluation involved 

two main forms of data collection: an online questionnaire completed by teachers and school 

principals to evaluate AFSP, and case studies of three Aboriginal communities. The case 

study communities were: Yalata, Point Pearce and Pipalyatjara. Qualitative data was collected 

in each of these three communities through informal interviews, a focus group held via 

videoconference, and observational techniques. Data collection in communities was supported 
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by informal discussion with SHine SA YO staff members who accompanied us on our visits and 

introduced us to community members. In addition, after these data collection activities were 

completed a workshop was held with SHine SA YO staff to report the evaluation findings and 

to gather qualitative feedback from staff about their experiences of working on YO.  SHine SA 

also provided us with internal evaluation data relating to training sessions for both AFSP and 

Investing.

QUESTIONNAIRE RESULTS
Sixteen respondents (teachers and principals) completed the AFSP evaluation questionnaire. 

Overall the questionnaire results were positive and emphatic as to the effectiveness and value 

of YO. When asked to rate the program overall on a 5 point scale, 71% rated it as excellent 

and the reminder rated it as good. Respondents indicated their perceptions that their own 

knowledge and confidence had increased in regard to communication with young people about 

issues relating to sexual health and safety, and that this increase in knowledge and confidence 

had occurred for others (such as staff in their school). The respondents were very positive about 

YO program processes, including the level of engagement of the SHine SA YO team with them 

and their schools, the YO educational resources provided by SHine SA, and the preparedness of 

the program and staff to listen to feedback and adapt appropriately. Respondents also positively 

rated the training, which was reinforced by the internal evaluations conducted by SHine SA for 

YO training sessions for both AFSP and Investing. Questionnaire respondents also indicated that 

the program was leading to positive outcomes for Aboriginal students. 

The comments of many respondents suggested that YO requires continued investment, and 

that promoting sexual health, well-being and safety among young Aboriginal people is an area 

that requires long-term effort and resources. It should be acknowledged that 16 responses is 

a relatively small sample, and, because of the need to ensure anonymity, the distribution of 

responses across the participating schools is unknown. Nonetheless, the consistent tone of the 

responses suggests that the findings have face validity.

CASE STUDIES

Yalata
The YO program at Yalata has built a significant foundation. Both Investing and AFSP 

are running in Yalata, and both were positively perceived in the community. Significantly, 

community members in Yalata reported positive outcomes which they attributed to YO, 

including a reduced rate of domestic and family violence and increased STI testing among 

young people. The relationships formed between the SHine SA YO team and community 

members are robust and positive. YO, and Investing in particular, have demonstrated a 

capacity for flexibility and adaptation, and has established a cohort of key trained people in 

community and gained the commitment of key community leaders. 

However, this reliance on key relationships means the program is also vulnerable to personnel 

changes (both in SHine SA and in the Community). Maintaining the support, particularly from 

the local managers of key stakeholder services including health and education, as well as 

from key community leaders appears crucial to the effectiveness of YO. It was clear from 

community members that trust had been built specifically with the current YO workers would 

not necessarily transfer to other staff members. While some changes have occurred and have 

been well managed, there has also been considerable continuity. The prospect of staff leaving 
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because of the imminent end of the funding period is a cause of anxiety among community 

members. Running the AFSP in Yalata Anangu School has been solely reliant upon the 

commitment of only two teachers, and staff changes at the school next year will require further 

training from SHine SA in order to maintain the presence of the program in the school.  All of 

those we spoke to in Yalata emphasised their view that YO should continue and the importance 

of long-term investment to promote sexual health, well-being and safety among young people 

in the community.

Point Pearce
Investing has gained a good foothold at Point Pearce, particularly among the men who 

participated in the training. Camps for groups of young men and young women have occurred 

and were described as having had a positive impact. However, the engagement of local women 

in Investing appears less substantial than the men. At the time of our visit, this lower level of 

engagement among women was possibly related to recent deaths of some key local women in 

who had been involved with YO, and the grief and loss associated with this. 

Despite the support of the AEW, little progress has been made in getting AFSP into Maitland 

Area School. Point Pearce has a unique set of contextual factors which impact on the 

effectiveness of YO, all of which lie largely outside of the program’s capacity to influence. 

YO has the potential to achieve significant positive outcomes in terms of behaviour change 

in the wider Point Pearce community, however we were told that this will require continued 

sustained input from the program over at least 5 years. The older men who are engaged with 

YO were aware of the need to involve the next generation, but unsure about how to do so. The 

gains made with the core group of men need to be consolidated and broadened to include this 

younger group and a renewed effort is required to engage the women. If this can be done, and 

Maitland Area School engaged in the coming year, real changes are possible, but it must be 

acknowledged that it will be in the context of a highly challenging setting and will require further 

support.

Pipalyatjara
YO has built a significant foundation in Pipalyatjara, with both streams of the YO program 

established and progressed. Participants reported that positive changes have occurred in 

teachers, AEWs’ and the youth worker’s capacity to communicate with young people about 

sexual health and well-being. The support provided by SHine SA, through the training and 

teaching resources, has directly improved this capacity. The introduction of the program 

into Pipalyatjara has also had positive outcomes in regard to higher levels of maturity and 

willingness to engage in discussion around sexual health and well-being on the part of the 

young people in the community. 

Despite these changes, the videoconference participants emphasised that communication 

around sexual health, safety and well-being requires long-term investment and that change is 

slow to occur. They spoke of the importance of sustained investment for at least 5-10 years to 

support long-term change and indicated that if YO were to end soon that the changes that have 

already occurred would not be sustainable.
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YO STAFF FEEDBACK
YO staff emphasised many of the key points that we had identified from the evaluation findings. 

Overall, staff felt that the program had worked well and achieved significant outcomes given 

some of the broader challenges and constraints that had been faced. It was identified that 

Investing had been more challenging to implement in many communities due to the transience 

of community workers who were trained for this stream. However, the significant value of 

Investing was the capacity for informal conversations (alongside formal training) in community 

about significant issues such as STIs, women’s rights and pregnancy which contributed towards 

community capacity building and long-term cultural change. Other challenges included actively 

engaging with and involving Anangu and Aboriginal Education Workers (AEWs) in AFSP, 

and ensuring YO maintained a presence in communities with a high turnover of both teachers 

and other community and health workers. YO staff identified that the approach of the team 

to drive in and spend time in communities to develop relationships, rather following a ‘Fly in 

Fly Out’ model, was a significant strength of the program. The demands upon staff to travel 

long distances had given rise to logistical and occupational health and safety issues that were 

managed as YO progressed, but overall it was felt that the willingness of staff to travel long 

distances and stay in communities (where accommodation was available) was an important part 

of the success of the program.

CONCLUSIONS
Our evaluation findings suggest that YO processes (both AFSP and Investing) are building 

significant capacity among individuals, organisations and communities to promote sexual 

health, well-being and safety for young Aboriginal people. This has been achieved through the 

training and resources provided by each program, and the relationships and partnerships which 

developed through both streams of YO. 

We found evidence that YO has made significant progress in achieving all the short term 

outcomes. There was strong evidence that the program had increased knowledge and skills 

in the case study communities, and had resulted in an increased capacity to talk about sexual 

health and well-being, safety and respectful relationships with young people. In the case study 

sites, all participants we spoke to who had participated in Investing or AFSP identified that they 

had increased their knowledge and skills in regard to the issues of sexual health, well-being, 

safety and respectful relationships, and communicating about these issues with young people. 

This was reinforced by the questionnaire results, in which the majority of respondents identified 

that they had increased their own knowledge and confidence in relation to discussing sexual 

health, well-being and safety with young Aboriginal people. Questionnaire respondents also 

indicated that Aboriginal students had increased their knowledge and confidence in talking 

about these issues, and had increased their usage of contraception and uptake of STI testing. 

In regard to sustainability, we conclude that, if YO were to cease at this stage, the changes 

described above are largely not sustainable. It is possible that, as a result of having undergone 

training, some workers may be able to continue informally spreading their knowledge through 

their existing networks, however if they left the community, this knowledge would not continue. 

The disillusionment and disappointment that would be felt in communities if YO were to stop 

completely would be significant. 
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All of the changes that have been made are fairly fragile. The process of capacity building is in 

its early stages and needs to continue. This is particularly important given that the communities 

participating in YO all are coping with significant and ongoing legacies of oppression, 

disempowerment and the lateral violence that results from such oppression. All participants 

we spoke to reported needing more years into the future to work on this issue, and this was 

reinforced by the comments of questionnaire respondents. Capacity building in sexual health 

and well-being for young Aboriginal people requires long-term investment. Given the sensitive 

and confronting nature of this topic, and the recent history in some Aboriginal communities 

of abuse and violence, there are no quick fixes. In this context of largely adverse pressures, 

success for YO in some communities may be initially in preventing or slowing damaging 

impacts. Longer term positive outcomes will depend on sustained support and resources in 

order to continue to develop, maintain and consolidate community capacity.
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INTRODUCTION

BACKGROUND TO YARNING ON

In 2010 SHine SA received funding through the National Indigenous Partnerships (Indigenous 

Early Childhood Development and Close the Gap on Indigenous Sexual and Reproductive 

Health) to develop and implement respectful relationships and sexual health programs targeting 

Aboriginal young people (‘Yarning On’). In January 2010 program staff were recruited, however 

formal funding was not received until April 2010. Negotiations for the funding and the program 

occurred between 2008 and 2009. 

Yarning On (hereafter referred to as YO) is a capacity building initiative which works with both 

communities and schools, and aims to promote improved sexual health literacy, and ultimately 

sexual health, well-being and safety among young Aboriginal people in South Australia. There 

are two programs funded under this initiative, both of which aim to build the capacity of the 

community and workforce to develop culturally appropriate solutions which promote respectful 

relationships and improved sexual health literacy and therefore health and well-being outcomes 

for Aboriginal young people and their communities. 

The Investing in Aboriginal Youth Program (hereafter referred to as Investing) is a community 

based education program which aims to work with, and build the capacity of, health, education 

and community workers, community members and young Aboriginal people, to promote and 

improve the relationship and sexual health literacy of young Aboriginal people.

The Aboriginal Focus Schools Program (hereafter referred to as AFSP), based on the 

established SHine SA Focus Schools program, aims to increase the capacity of principals, 

teachers, Anangu Education Workers, Aboriginal Community Education Officers, parents and 

school communities to promote and improve the relationship and sexual health literacy and 

wellbeing of school students in years 5 to 10.

The historical, political and policy context for the National Indigenous Partnerships Agreements 

was described in the report for stage 1 of the YO evaluation (Walker, Patel & Luz, 2012). 

This context has not significantly changed since the publication of the stage 1 report, and is 

reproduced in box 1 below. 
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Box	1:	Policy/political	context	of	Yarning	On

It is important to briefly provide a summary of the policy/political context which led to the National 
Indigenous Partnerships (NIP) Agreements, to highlight the environment in which SHine SA secured 
funding for Yarning On, and is implementing the program more broadly.

Commonwealth policy aimed at improving the well-being of Indigenous Australians has 
been described as “a story of good intentions, flawed policies, unrealistic assumptions, poor 
implementation, unintended consequences and dashed hopes” (Australian Government, 2010, p.39). 
To provide a brief historical overview: the 1967 referendum gave Indigenous Australians the right 
to be counted in the national census and can be seen as the symbolic recognition of Indigenous 
people as the first Australians. In the early 1970s, under the Whitlam government, a period of 
self-determination and self-management sought to overturn the previous ‘assimilationist’ policies 
which had existed since the 1920s. This period (which essentially ran until the early 1980s) saw the 
extension of welfare benefits, and new community councils created, run by community advisors. It 
was also during this period that the Racial Discrimination Act was passed as well as the Aboriginal	
Land	Rights	(Northern	Territory)	Act and the Human	Rights	and	Equal	Opportunity	
Commission	Act.  

By the early 1990s, despite the key Mabo decision and passage of the Native	Title	Act it became 
clear that the policy frameworks instigated since the early 1970s were failing. As the Commonwealth 
progressively reduced their presence in and disengaged from communities, persistently high 
levels of Indigenous disadvantage became apparent, particularly in remote communities where 
opportunities for employment and education were scarce. Despite considerable government 
spending coupled with investments in community infrastructure, this was a period which saw 
high rates of unemployment and welfare dependency.  It became evident that “good intentions 
in Indigenous affairs do not translate easily into good policy, and that the risk of unintended 
consequences in this domain is often extremely high” (Australian Government, 2010, p. 40).

Too often, programs were introduced which aimed to address indigenous disadvantage by creating 
small-scale funding programs which failed to take a holistic approach. Instead, programs tended to 
address only the visible signs of disadvantage, using poorly formulated program logic and objectives 
and often only adding to complexity and administrative ‘red tape’. Since the mid-1990s, many 
adjustments to Indigenous policy have taken place which sought to improve outcomes for Indigenous 
communities, including the controversial Northern	Territory	Emergency	Response in 2007. 
Following the historic Apology	to	Australia’s	Indigenous	Peoples delivered by the Prime Minster 
in 2008, an ambitious indigenous reform agenda was set in motion. A key strategy within this context 
is the NIP Agreements between the Commonwealth, States and Territories , one of which is on 
Closing	the	Gap	in	Indigenous	Health	Outcomes which is funding the Yarning On program.

Some key factors which need to be considered in planning and implementing the current indigenous 
reform agenda, including the roll-out of programs such as Yarning On, include the need to keep in 
mind:

Diversity in circumstance and need amongst Indigenous communities, who are not an 
homogeneous group

A youthful	age	structure of the Indigenous population, and importance of focusing on youth 
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High levels of mobility among Indigenous communities, with growth in migration to larger urban 
centres 

Special needs of remote communities who tend to lack access to economic and social infrastructure 
and are often associated with high levels of disadvantage

The importance of mainstream	services that can be designed to take into account Indigenous 
cultural perspectives

Coordination of government effort, with co-ordination needed between and within agencies, to 
reduce fragmentation and unnecessary red tape

Partnership with Indigenous Australians, without which the reform efforts of governments are 
likely to fail
 
The need for better	evidence, including robust evaluation which have potential to contribute to the 
achievement of the Closing the Gap targets

The need for a long-term	perspective, and policies and programs which target the underlying 
structural issues around Indigenous disadvantage

The challenge	of	delivery – the need to deliver on policy intentions in a practical and effective way

The new inter-governmental framework instigated by the NIP Agreements, involves the 
Commonwealth needing to exercise its influence over outcomes in areas which have traditionally 
been State responsibility. This has led to the need for rigorous monitoring, accountability and 
reporting arrangements; and understanding what is working, in particular jurisdictions, systems and 
locations, for all programs being implemented under these Agreements.

Source:	Walker,	Patel	&	Luz,	2012.		

CAPACITY BUILDING APPROACHES IN HEALTH PROMOTION

In order to understand the assumptions which underpin the YO Program, it is necessary to 

consider capacity building as an approach in health promotion more broadly. As described 

by Crisp, Swerrisen & Duckett (2000), capacity building programs began in the 1970s and are 

closely aligned with the concepts of community development and empowerment, as they aim to 

enable communities, and organisations within communities, to promote health, prevent health 

problems and respond to specific health issues affecting community members. 

Hawe et al. (1997) highlight that, as opposed to ‘risk factor’ programs which take a direct 

approach to changing individual behaviour, capacity building approaches take a more 

comprehensive approach to addressing the underlying social and economic determinants of 

health. Significantly, they do not only focus upon the population group with the ‘health problem’ 

but direct their attention more broadly towards: “making other health workers and other 

organisations responsible for, and more capable of, conducting health promotion programs, 

maintaining these programs and initiating others’ (Hawe et al, p1). As such, capacity building 
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programs aim to create sustainable change in order to improve the capacity of organisations 

(both outside and within the health sector) and/or communities to promote health and well-

being.  The theory of change underpinning capacity building assumes that this approach enables 

communities to have more control over the health issues that are relevant in their community, 

and that in the long term, this will create sustainable change which will be more likely to 

be maintained in the community. Community members will have the skills, knowledge and 

resources to maintain such change. They will be equipped to take action on health promotion 

and illness prevention, and will be better able to respond to problems if and when they occur. 

Over time, this will require less investment on the part of outside agencies as communities will 

have higher levels of capacity for health promotion and illness prevention. Crisp et al.(2000) 

summarise:

Irrespective	of	the	processes	and	strategies	used	to	achieve	capacity	building,	
this	term	can	be	applied	to	interventions	which	have	changed	an	organization's	
or	community's	ability	to	address	health	issues	by	creating	new	structures,	
approaches	and/or	values.	

They highlight that in the long term, those organisations or communities who have increased 

capacity will be able to take action to promote health and well-being independently, without 

continuing external support or funding (Crisp et al., 2000). However, this is a long term aim and 

should not be seen as justifying short-term funding which ceases before sustained change has 

been made and capacity has been improved. 

YO can be understood as a capacity building program that aims to build both organisational and 

community capacity, within a number of distinct ‘target’ communities. Investing aims to build 

both organisational capacity in relation to workers in health and community organisations 

(for example, in the youth sector) in Aboriginal communities (both within and outside the health 

sector), and community capacity more broadly, by working with community members in each 

of the Aboriginal communities. 

AFSP aims to build the organisational capacity of workers in education (teachers and 

Aboriginal and Anangu Education workers), the school community, (including parents and 

families) and the education system more broadly. As such, YO aims to increase capacity and 

create sustained change on a number of fronts: across organisations in the health, education, 

youth and community sectors, and in 17 different Aboriginal communities. 

In relation to building community capacity, SHine SA is working with communities which 

experience extreme social, economic and health disadvantage in comparison to the majority of 

Australians, and live with an ongoing legacy of oppression and disempowerment. This ongoing 

legacy includes ‘lateral violence’ or ‘internalised colonialism’ (Gooda, 2011), which has been 

defined as:

[T]he	organised,	harmful	behaviours	that	we	do	to	each	other	collectively	as	part	
of	an	oppressed	group:	within	our	families;	within	our	organisations	and;	within	
our	communities.	When	we	are	consistently	oppressed	we	live	with	great	fear	and	
great	anger	and	we	often	turn	on	those	who	are	closest	to	us.	(Frankland	&	Lewis,	
2011	cited	in	Gooda,	2011) 
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Lateral violence includes behaviours such as bullying, shaming, family feuding, organisational 

conflict, and, at the most extreme, physical and sexual violence and abuse (Gooda, 2011). This 

does not simply refer to the behaviours of individuals, but can occur in situations where groups 

of people work together to undermine or attack other groups. It is important to emphasise 

that such actions result from sustained oppression and disadvantage, and from living within a 

society which does not adequately recognise or value Aboriginal culture (Gooda, 2011). Rather 

than anger being directed toward the oppressors, lateral violence results in anger and hostility 

being directed ‘horizontally’ at those in the same cultural group.

 

The issue of sexual health and the topics associated with it is a particularly confronting, sensitive 

and challenging area for many to engage with. This is the case not only within Aboriginal 

communities, but throughout Australia as a whole, as issues relating to sex are surrounded 

by strong societal taboos in both western and traditional Aboriginal culture. The work of YO 

in building the capacity of communities to address these issues must be understood with this 

context in mind. 

EVALUATION FRAMEWORK

This report presents the findings of the second stage of the evaluation of YO. The report 

prepared by Walker, Patel and Luz (2012) provides details of the first stage of the evaluation. 

In this evaluation, we focus on how YO has been implemented in different Aboriginal 

communities, and the ways in which the community context may have shaped program 

implementation in different ways. We consider how YO is developing the capacity of both 

workers in organisations, and community members more broadly. The evaluation is guided by 

the following questions:

	 •	 How,	and	by	what	processes,	is	YO	developing	the	capacity	of	Health,	education	and		

  community workers, and local Aboriginal communities, to promote sexual and   

  reproductive health, wellbeing and safety for Young Aboriginal people? How does this  

  vary in different community contexts?

	 •	 What	progress	is	being	made	by	YO	to	achieving	the	short-term	outcomes	as	identified		

  in the program logic model? 

	 •	 How	sustainable	are	any	positive	outcomes	arising	from	YO,	and	how	does	this	vary	in		

  different community contexts? 

Program Logic Approach
The evaluation is guided by the Program logic model developed prior to the commencement of 

the evaluation by both SHine SA and SACHRU. This model is displayed on the following page. 

This model draws the causal pathway between the establishment of a program, its activities 

and intended outcomes. The program logic model causal pathways assume that if we plan 

work based on a sound foundation of evidence, theory, principles and assumptions, and we 

undertake the work as planned, then our planned work is likely to lead (or contribute) to the 

desired outcomes.
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This pathway of Foundation (Assumptions) Planned work Intended Outcomes can be seen 

as a cycle (Figure 1).

Figure 1: The Program Logic Cycle

Two workshops (held in January 2010 and February 2010) with SHine SA staff working on the 

YO Initiative resulted in the following program logic concept (Figure 2).

Figure 2: Program Logic concept for the Initiative
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The Foundational Activities of this initiative are the Financial, Human and Physical Resources. 

These include the $3.25M over 4 years for the program, a Health Service Agreement with 

SA Health, a staff of 8 FTE with the support of the CEO, training, office accommodation and 

physical equipment to conduct the program across 17 schools and communities. SHine SA has 

also invested additional resources to employing a young Aboriginal woman as a trainee with the 

aim of developing her skills and confidence as a community educator.

The Immediate Activities & Outcomes, or Processes, are the Resources (curriculum, program, 

training), Plans (action, reporting and evaluation), and Strategies (consultation, communication, 

engagement, advocacy and sustainability) to put the program into action.

The program will:

	 •	 Have	principles	of	best	practice	in	place	in	program	delivery;

	 •	 Increase	the	confidence	of	teachers,	workers,	AEWs,	ACEOs,	and	parents	to	talk	and		

  teach young people about respectful relationships;

	 •	 Have	child	protection	education	that	reinforces	the	right	every	child	has	to	be	safe;

	 •	 Deliver	curriculum,	resources	and	community	programs	that	address	the	communities’		

  issues and aspirations;

	 •	 Increase	the	ability	to	find,	understand	and	use	information,	and	increase	the	access	to		

  services.

The Short-Term Outcomes are:

Within the community, there will be:

	 •	 an	increased	level	of	knowledge	and	skills	of	the	community;

	 •	 an	increased	capacity	to	recognise	and	foster	respectful	relationships;

	 •	 an	increased	use	of	contraception	to	assist	in	making	choices	on	having	children;	

	 •	 an	increased	rate	in	testing	for	STIs.

Longer-Term Outcomes:

	 •	 To	contribute	to	equity	in	health	literacy,	equity	in	access	to	health	services.	This	is	based		

  on the principle that All Aboriginal and Anangu children have access to comprehensive,  

  age and culturally appropriate, respectful relationships and sexual health education   

  programs in school, beginning in early Primary years and delivered by trusted and   

  trained teachers;

	 •	 To	contribute	to	a	reduced	rate	of	teenage	pregnancy	and	a	decreased	prevalence	in		

  positive results for STIs; 

	 •	 To	contribute	to	a	reduced	incidence	of	sexual	violence.

The Aspirational Goal for this Initiative is Aboriginal people having sexual and reproductive 

health outcomes that are equal to the best.

We consider both program processes and program outcomes in this evaluation. Program 

processes refer to the ‘immediate activities and outcomes’ described above, and refer to 

processes for building capacity in the relevant communities. These include building knowledge	
and	skills, developing relationships and social capital, and program resources, both those 

provided by SHine SA (including staff support, training and educational resources), and those 
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identified and mobilised within communities. We will consider how these processes have 

occurred in different community and organisational contexts.

In this evaluation we also focus on whether progress is being made to achieving short-term 

outcomes listed above, and how this is occurring in different community contexts. Since YO has 

been running for less than 3 years, it is relatively early to expect that longer-term outcomes 

would have already been achieved. If empirical evidence of change can be demonstrated at 

points along the continuum from activities to short-term outcomes, then evaluation results 

can be used to reasonably argue that the initiative is contributing to achieving the longer-term 

outcomes and ultimately, the aspirational goal. Where possible, we will consider whether and 

how YO has made progress towards achieving long-term outcomes as described above. 
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METHOD

In order to address the evaluation questions, we collected both qualitative and quantitative data 

from different sources. Ethics approval was gained from Flinders University and the Aboriginal 

Health Council of South Australia to conduct this evaluation. The evaluation has involved two 

forms of data collection: an online questionnaire completed by teachers and school principals 

to evaluate AFSP, and case studies of three Aboriginal communities. Qualitative data was 

collected in each of these communities through informal interviews, a focus group held via 

videoconference, and observational techniques. Data collection in these communities was 

augmented by informal discussions with SHine SA YO staff members who accompanied us on 

our visits and introduced us to community members.

QUESTIONNAIRE OF PRINCIPALS AND TEACHERS FOR AFSP

In order to consider the evaluation questions specifically in relation to AFSP, an online survey 

was emailed to all principals and key teachers (key teachers identified by Shine SA YO staff) in 

schools implementing the Aboriginal Focus Schools Program. Email addresses were provided 

by SHine SA. The survey was sent to 45 teachers and 16 completed it. This represents a 

response rate of 36%. As such, the response rate was not high and with only 16 responses, we 

are not able to conclude that the results are representative of the perceptions of all teachers and 

education workers involved with AFSP.

The questionnaire contained items relating to perceptions of the impact of YO in building the 

confidence of respondents and their colleagues in talking to Aboriginal students about sexual 

health, well-being and safety. As such, the questionnaire contained measures relating to how 

the capacity of these different communities had been impacted by AFSP. It also contained 

items relating to the experiences and outcomes for Aboriginal students, partnerships established 

through the program, perceptions of the resources and support provided by SHine SA, and how 

SHine SA had consulted in regards to the program. 

CASE STUDIES
In order to consider how both Investing and AFSP have been implemented and are 

progressing in different Aboriginal communities in a detailed way, we undertook qualitative 

research in three case study communities. The three communities were identified by SHine 

SA after initial consultation with SACHRU. They were chosen because they provided diverse 

examples of communities in which YO was operating: both in terms of geography, and in regard 

to the extent to which both aspects of YO (Investing and AFSP) had been introduced and had 

progressed. In the initial discussions it was decided to include one APY lands community, as 

SHine SA advised that the context here was different to Aboriginal communities in Southern 

South Australia. The three communities identified were:
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Yalata
Yalata is an Aboriginal community in the far west of South Australia, approximately 200km 

west of Ceduna. Residents of Yalata are Pitjantjara Anangu, who descended from desert areas 

further north, but were forcibly relocated to Yalata during the 1950s, at the time when of the 

British nuclear  tests at Maralinga. Both Investing and AFSP have been introduced and are 

running in Yalata. 

Point Pearce
Point Pearce is an Aboriginal community on the Yorke Peninsula, 187 kms north west of 

Adelaide. Originally set up in the 1868 as a Mission for the local Narungga people from the 

Yorke Peninsula, after other missions closed (such as the Poonindie mission, Port Lincoln) it 

became home to diverse groups of South Australian Aboriginal people from different language 

and cultural groups.  Investing has been introduced in Point Pearce. Children from Point Pearce 

over the age of 8 years attend Maitland Area School, and AFSP has not been introduced in this 

school.

Pipalyatjara 
Pipalyatjara is a small community in the Anangu Pitjantjara Yankunytjara  (APY) Lands. It is 

located 550km south-west of Alice Springs, in the far north west of South Australia, near the 

borders with both the Northern Territory and Western Australia. The residents are Anangu who 

mainly speak Pitjantjara as their first language. Both AFSP and Investing have been introduced 

and are running in Pipalyatjara. 

A map of South Australia identifying the schools engaged in AFSP is displayed in figure 3, and 

also highlights the location of each of the three case study communities in South Australia.
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Figure 3: Map of Case study communities

Pipalyatjara

Yalata

Point	Pearce

We visited Yalata and Point Pearce and conducted a videoconference with participants in 

Pipalyatjara. The details of methods and data collection in each area are described below.

YALATA

We visited Yalata for an afternoon and during our time there we had informal meetings and 

discussions with a number of community members about their experiences and perceptions of 

Investing. Evaluation researchers accompanied two SHine SA YO staff members, and were 

introduced to community members by these staff members. The male evaluator spoke to men 

in the community and the female evaluator spoke to women. For most of these discussions, 

SHine SA staff were not present although in some situations participants consented to SHine SA 

staff being present and wished to involve them in the conversation. We asked broad questions 

relating to whether and how Investing had led to any changes in knowledge and skills about 

issues relating to sexual health, well-being and safety for young people. We also discussed 

whether YO was associated with any changes in relation to safe relationships, contraception 

use and STI screening. Furthermore, we asked about Investing program processes, such 

as people’s perceptions of training, resources, and YO staff members.  The evaluators took 

extensive notes of these discussions and other observations relevant to how Investing and YO 

as a whole is operating in Yalata. 

We visited Yalata during school holidays and as such, were not able to speak directly to school 

staff about their experiences of AFSP. After returning to Adelaide, we contacted a key teacher 

who had been involved in running AFSP at Yalata Anangu School by telephone, and conducted 
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a short telephone interview. This interview was recorded. This interview involved questions 

regarding the teacher’s experiences of AFSP, and whether the program had given rise to any 

changes for school staff, young people, and the community more broadly.

POINT PEARCE

We visited Point Pearce for an afternoon and during our time there we had informal meeting 

and discussions with a number of community members about their experiences and perceptions 

of Investing. Evaluation researchers accompanied one SHine SA YO staff member, and were 

introduced to community members by this staff member. Community members indicated their 

willingness to talk to evaluators together with the SHine SA staff member, and actively included 

the staff member in the conversation. Both evaluation researchers spoke to male and female 

community members, and we asked about their experiences and perceptions of Investing, and 

whether it had led to any changes in knowledge, skills about sexual health issues, and discussed 

changes for both young people in the community and the community more broadly. We were 

able to discuss the reasons why AFSP had not been introduced in Maitland Area School with 

the Aboriginal Community Education Officer.  

PIPALYATJARA

Due to Pipalyatjara’s remote location, we did not visit the community. We had a 

videoconference meeting with four workers in Pipalyatjara: two teachers in Pipalyatjara 

school, the principal of the school, and a youth worker for Pipalyatjara/Kalka. We discussed 

both AFSP and Investing. All participants spoke to both male and female evaluation 

researchers. Participants indicated they were happy for SHine SA staff to be present for the 

videoconference. We asked broadly about their experiences of program processes, such as 

training and resources, and their perceptions of any changes that have arisen for workers, 

young people or community members. The videoconference was recorded.

In order to complement our videoconference with participants in Pipalyatjara, the female 

evaluation researcher met and had informal discussions with three workers from Anangu 

Education services (AES) who are based in Pukatja/Ernabella, one non-Indigenous AES staff 

member and two senior Anangu Education officers. The meeting was at the AES office in 

Adelaide, at a time when these AES staff were visiting for training. We spoke about how YO, 

and in particular the AFSP has been implemented in the APY lands as a whole. As such, their 

comments are relevant to Pipalyatjara, and the other APY communities where YO is running.  

We broadly asked about their perceptions of the AFSP, including program processes and 

outcomes. 

FEEDBACK FROM SHINE SA YO STAFF

After the evaluation activities were concluded, a workshop with the YO staff team was held 

whereby we reported our evaluation findings and sought feedback from YO staff in regard 

to their experiences of working on the program, in relation to both program processes and 

outcomes. We broadly asked about what aspects of YO had worked well and what aspects 

were more challenging, whether anything could be done differently in the future, and what 

lessons had been learned. 
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FINDINGS

QUESTIONNAIRE RESULTS
Sixteen respondents completed the questionnaire. As such, we are not able to claim that the 

following results are representative of the views of all education workers who have been 

involved with AFSP. Furthermore, the questionnaire was anonymous which means that we do 

not have information regarding the schools that the respondents were associated with and the 

geographical spread of responses. 

Personal experience
The questionnaire asked respondents about their personal experiences of the Aboriginal Focus 

Schools Program. They were asked to indicate the extent to which they agreed that working 

on the AFSP had resulted in increased knowledge and confidence for them in the following five 

areas:  

 A) I have increased my knowledge about sexual health issues faced by Aboriginal students.

 B) I have more confidence to talk to Aboriginal students about healthy intimate relationships

 C) I have more confidence to talk to Aboriginal students about contraception

 D) I have more confidence to talk to Aboriginal students about sexually transmitted   

  infections (STIs)

 E) I have more confidence talking to Aboriginal students about personal safety 

Responses were on a five point scale from ‘strongly disagree’ to ‘strongly agree’. A response 

option of ‘Don’t know’, was also provided but no respondent indicated ‘don’t know’ to any of 

these statements. All 16 respondents completed the questionnaire for these five items. The 

results are displayed in figure 4 below. On this diagram, the statements above are labelled with 

their corresponding letter.  The majority of respondents indicated ‘strongly agree’ for each item. 

In regard to increased confidence about talking to Aboriginal students about healthy intimate 

relationships (statement B), 1 respondent indicated that they disagreed. Statements C and D, in 

regard to increased confidence to talk about contraception and STIs, both had 4 ‘neither agree 

nor disagree’ responses, indicated that higher numbers of participants were not able to indicate 

whether the program had improved their confidence in these areas or not. The statement which 

had the largest number of participants in agreement was statement E in regards to personal 

safety, as 5 respondents agreed with this statement and 10 strongly agreed, with only 1 

indicated they neither agreed nor disagreed. 

Respondents were also asked to comment on their own experiences of working on the AFSP. 

This was a qualitative, open-ended question. 13 respondents completed this item. A majority of 

responses, 9, were unequivocally positive about the program. Some responses were general in 

their evaluation of the program as a whole:

 ‘Positive and valuable’

 ‘What a great program that can be adapted to suit your own needs’ 
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Other responses were more specific in referring to particular aspects: specifically, the quality of 

the resources and the training and support provided by SHine SA YO staff members:

 ‘Presenter always made our sessions fun and interesting. Great resources, easy planning.   
 Terrific!’ 

 The resources are fantastic, lesson idea/plans are brilliant, kids enjoy them. The presenters were  
 outstanding. I learnt about sex ed too. 

 Professional, enthusiastic, approachable presenters, keen to maintain contact with us and   
 support us. 

A) I have increased my   
 knowledge about sexual  
 health issues faced by   
 Aboriginal students.
B) I have more confidence to  
 talk to Aboriginal students  
 about healthy intimate   
 relationships.
C) I have more confidence to  
 talk to Aboriginal students  
 about contraception.
D) I have more confidence to  
 talk to Aboriginal students  
 about sexually transmitted  
 infections (STIs)
E) I have more confidence  
 talking to Aboriginal students  
 about personal safety

Figure 4: Respondents’ experiences: increased knowledge and confidence from the AFSP

Three responses identified challenging aspects of working on this program.

Difficult to organise Yr8, Yr9, Yr10 programs altogether. The information in each group is different 
and structured according to age. One teacher – all three groups. Tricky. 

I believe the program to be worthwhile and appropriate however their inclusion and presence 
of an AEW Aboriginal Education Worker is essential and unfortunately  this is not always (often) 
possible. 

Find that Aboriginal students react in a variety of ways. “shame” is often a factor that makes it 

difficult to discuss these topics. 

Each of these responses is relevant to different aspects, and highlight the organisational 

complexities of delivering AFSP information to students of different age groups, the difficulties 

associated with including AEWs in delivering the program (and building their capacity to 

deliver the material), and the reaction of the Aboriginal students themselves to the AFSP. One 

response indicated the value of the course, but expressed the opinion that it did not necessarily 

increase their existing level of confidence in talking to students about sexual health and well-

being: 
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I'm happy, confident and experienced in talking to Nunga students about all this stuff anyway, but 
the course was still good to do.

Experiences of school-based colleagues
The questionnaire asked respondents about their perceptions of whether staff in their school 

(including Anangu Education workers if applicable) had increased knowledge and confidence 

through being involved in the Aboriginal Focus Schools Program. Respondents were asked 

again to indicate the extent of their agreement to the same statements as the previous question, 

but in this instance the statements referred to the experiences of their staff in their school rather 

than themselves:

 A) Staff in our school have increased knowledge about sexual health issues faced by   

  Aboriginal students.

 B) Staff in our school have more confidence to talk to Aboriginal students about healthy  

  intimate relationships

 C) Staff in our school have more confidence to talk to Aboriginal students about   

  contraception

 D) Staff in our school have more confidence to talk to Aboriginal students about sexually  

  transmitted infections (STIs)

 E) Staff in our school have more confidence talking to Aboriginal students about personal  

  safety 

Fifteen respondents completed these items. As with the previous question relating to the 

respondents’ personal experiences, there were no ‘don’t know’ responses. There were higher 

numbers of ‘neither agree nor disagree’ to all of the statements than the previous question, 

which is not surprising given the respondents were commenting on their perceptions of 

other people’s experiences. The statements which had the highest level of agreement (both 

‘agree’ and ‘strongly agree’) were statements A and E, relating to increased knowledge about 

sexual health issues and increased confidence in talking to students about personal safety. 

The statement which had the highest number of ‘neither agree nor disagree’ responses was 

statement B, relating to confidence to talk about healthy intimate relationships. The results are 

displayed in figure 5 below. 

Figure 5: School based colleagues: perceptions of increased knowledge and confidence

A) Staff in our school have increased  
 knowledge about sexual health   
 issues faced by Aboriginal   
 students.
B) Staff in our school have more   
 confidence to talk to Aboriginal   
 students about healthy initmate   
 relationships
C) Staff in our school have more   
 confidence to talk to Aboriginal   
 students about contraception
D) Staff in our school have more   
 confidence to talk to Aboriginal   
 students about sexually   
 transmitted infections (STIs)
E) Staff in our school have more   
 confidence talking to Aboriginal   
 students about personal safety
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In an open-ended item, respondents were asked to provide detailed comment on the 

experiences of staff in their school in working on the AFSP. Twelve respondents provided 

comments. Some respondents indicated that, in their schools, the involvement of other staff in 

the AFSP was limited:

As I am the only teacher who has taught the program this year, I'm not sure if the other staff have 
confidence in this area. One staff member has taught some topics around this program in another 
subject, so I'm just assuming she is confident. Other staff members, particularly our Aboriginal 
Community Education Officer is very confident.

No other staff really involved in same way

I wish that I saw more teachers using it in their classes

For the few involved (4 I believe), they would definitely have more awareness and confidence, but 

the staff as a whole would have less, little or no understanding.

Another respondent explained their opinion that teachers who effectively deliver the AFSP 

require a certain personality and style of working. Some teachers would not engage with the 

AFSP, nor would it be required of them to work on ‘sex ed’ issues: 

It was only a select group of staff who did the Aboriginal student specific Yarning On training, 
as opposed to the general Shine training. Those of us who work with Nunga students regularly 
probably did develop their abilities and confidence in this context, but at the same time I think 
to deliver this topic well you've got to have the kind of personality and attitude that means the 
majority of Aboriginal students will like you and your lessons anyway, even if you haven't done 
the Yarning on version of the course. Some staff here have no idea when it comes to this stuff, but 
they're hardly ever the ones required to deliver "sex ed" to any students anyway, black or white.

Some comments referred directly to the capacity of Aboriginal and Anangu Education Workers 

to be involved in delivering the program, and indicated the value of involving AEW and building 

their capacity: 

As per given: When Anangu Education Workers are available the projection of and the content 
of the programmed lessons especially the more delicate issues can be more effectively 
communicated with a sense of safety and culture connectedness.

Our AEW's who completed the training will join in on our lessons. They are not that confident but 

there has been a huge improvement since the training occurred.

Some responses referred to the confronting nature of the AFSP material for other staff 

members, and commented on how SHine SA YO staff were able to manage and overcome this, 

reinforcing the positive comments from the previous question about the support and training 

provided by YO staff:

Some staff (men) found this very confronting but the presenters were very sensitive to their fears 
and worked appropriately with them.

This is a very sensitive subject in Aboriginal schools but the atmosphere was relaxed but 
professional. Presenters were able to put everyone at ease, no matter where they were to start. 
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Another response indicated the value of having single sex classes to deliver the AFSP:

We have single sex Aboriginal students classes for this course. Has been really good concept and 

something that we will continue to pursue. 

This suggests the importance of having both male and female teachers available to deliver the 

material. However, other responses suggest that, in some cases only one teacher is trained 

to deliver the program. In such circumstances, it would not be possible to have both male and 

female teachers delivering the material.  

Perceptions of support provided by SHine SA
The questionnaire asked respondents to rate a number of aspects of SHine SA’s running of the 

AFSP. Specifically, these items related to: the training provided by SHine SA, the educational 

resources provided by SHine SA to run the program in schools (for a list of educational 

resources developed by SHine SA to support school staff to deliver AFSP, see appendix 2) the 

consultation undertaken by SHine SA about the program, and experiences in collaborating with 

SHine SA through this program. In all of these areas, respondents were asked to respond on a 

rating scale comprising of: Excellent, good, fair, poor, very poor. 

As indicated by some of the open-ended responses to the previous questions, all respondents 

positively rated the training provided by the SHine SA YO team. Fifteen respondents completed 

this item, and 11 indicated the training was excellent, and 4 indicated it was good. This is 

displayed in figure 6 below. 

Figure 6: Rating of training provided by SHine SA

Respondents were asked in an open-ended question to explain why they had rated the training 

as they had. Nine respondents completed this open-ended question. All of the comments were 

positive. Some examples are below: 

The training has supported me in my learning and teaching, and has given me confidence in 
teaching such a sensitive topic.
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Friendly, informative, comfortable, great classroom adaptations

The activities were fun, the presenters were on our level and understood our community etc... The 
information was excellent and again well presented.

Fantastic presenters and were willing to support teachers and students in sessions when ever 

asked.

One response was broadly positive and yet suggested there could be areas for improvement in 

tailoring the content to certain groups of students:

They do a good job, thorough, good resources, inspire confidence, model it well etc. I think 
after teaching the Yarning On version to a group of yr 7-9 boys that some of it was obviously 
developed in theory rather than practice coz it was pretty much straight over my kids heads and 
they didn't/couldn't relate to it at all, but overall it's a good program.

Similarly, the vast majority of the respondents rated the YO educational resources in a positive 

way (see Appendix 2 for a resource list). Fifteen respondents rated the resources, with 10 rating 

them as excellent, 4 as good and 1 as fair. This is displayed in figure 7 below. 

Figure 7: Rating of resources provided by SHine SA

Eleven respondents completed the open-ended question in relation to program resources. All 

responses were consistently positive. The examples below are typical: 

Amazing resources!! Shine SA has provided us with great resources including specific lesson 
plans and information, practical activities and models and charts to use while teaching.

Easy to use, well thought out, interesting and fun.

Relevant to our students

Relevant, culturally appropriate
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Informative, eye catching, full of relevant information. They deliver well made resources and 
don't stint on quality. The Education Department would give us photocopies and private education 

companies would charge ridiculous prices, so Shine do a great job fitting in on this spectrum.

Respondents were also asked to rate the consultation SHine SA undertook with their school. 

Fifteen respondents completed this item, the results are displayed in figure 8. The majority of 

respondents rated the consultation as excellent. 

Figure 8: Rating of consultation undertaken by SHine SA

Nine respondents provided more detailed comments in regard to the consultation, and again, all 

of these comments were positive, particularly in relation to SHine SA YO staff. 

Members of SHine SA have travelled a long way to consult with our school, and the experience 
has been excellent and very useful.

All the staff we have dealt with have been fantastic. Their confidence in teaching about sexual 
health and enthusiasm flows onto our own teaching. They have been available by phone or email 
whenever the need had arisen. They have checked up on us during the teaching of the unit to see 
if they can assist us and just to see how we are going

Commitment and understanding of our setting

Respectful of schools context and staffs individual needs.

Lots of meaningful discussion.

Respondents were also asked to rate their experience collaborating with SHine SA on the 

AFSP. Of 15 respondents, 11 indicated their experience was excellent, 2 indicated good and 2 

indicated fair. These results are displayed in figure 9. 
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Figure 9: Rating of experience collaborating with SHine SA

Eight of the respondents provided more detailed comments in regard to collaborating with 

SHine SA. All of the responses were positive, as the following examples demonstrate:

It has been great working with the team. All the members of SHine SA that have come here have 
been lovely and very supportive. They are very supportive when they leave, as they keep in 
contact via email and phone, and continue to offer support when needed.

They are great people and as they are teachers they come from the background and understand 
our issues

Everyone is friendly and professional

Collaborations with partners
Respondents were asked whether, through the Aboriginal Focus Schools Program, they or their 

school had collaborated with any local agencies apart from SHine SA. Sixteen respondents 

completed this item, 9 indicated they had collaborated with another agency, 5 indicated they 

had not and 1 did not know. The results are displayed in figure 10. 
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Figure 10: Collaboration with local agencies

Respondents were asked to identify the sector in which their partner agencies worked. Nine 

respondents answered this question, and were instructed to mark all sectors that applied. As 

such, respondents could give indicate more than one response to this question. The highest 

number of responses was for partner agencies in the health sector, followed by the social/

welfare, education and community-based NGO sectors. The results are displayed in figure 11. 

Figure 11: Partner agency sectors

Respondents were also asked to rate their experience collaborating with local partner agencies. 

Ten respondents answered this question, the results are displayed in figure 12. 
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Figure 12: Rating of collaboration with partner agencies

The questionnaire also asked respondents to comment on their experiences of collaboration 

with local partners in an open-ended question. Four respondents answered this question. Their 

responses were mixed in regard to how developed these partnerships were. The comments are 

below:

Just starting the links with these local organisations.  They have been very keen to work with us.

We rang up the local Aboriginal Health Service and two of their community workers came in for 
each session and helped deliver it. It helped the students see other extended family/community 
members come in with the same message about health, relationships, safety, respect etc.

[Area] Aboriginal Health Service were excellent in providing staff to assist us, the primary school 
found it difficult to attend due to transport and timing issues.

All see the need for the program, but lacked the confidence and resources to implement it.

Experiences and outcomes for Aboriginal students
The questionnaire contained items relating to how respondents perceived Aboriginal students 

had experienced the program, specifically whether students found the content acceptable and 

whether they enjoyed being involved. Fifteen participants replied to this question. The results 

are displayed in figure 13 below. All of the participants either agreed or strongly agreed that 

Aboriginal students found the program acceptable and enjoyable. 
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Figure 13: Perceptions of how Aboriginal students experienced the AFSP

Eight participants provided more detail about the experiences of Aboriginal students in open-

ended comments. Some respondents indicated that students were initially shy but as the 

program had progressed they had engaged more and increased in confidence: 

The girls are still very shy, but are beginning to respond to the content that is delivered. A definite 
understanding of their rights in a relationship.

My students were very nervous to begin, but once the program started and they knew what they 
were learning about, they were happy. Our students have found the program very engaging and 
practical, challenging at times, but fun and interesting, despite feeling awkward at times. Students 
were full of questions by the end of the program.

It's hard to measure both of these things at times but from my observations nothing offended 
any of the boys I worked with, their initial anxiety about the topic had more to do with the lack of 
confidence "shame" than the actual Shame "shame". All students who attended multiple sessions 

had a laugh most of the time and participation in activities grew as confidence improved.

One respondent indicated their existing positive relationship with their students assisted with 

delivering this program:

As I have taught the girls in my class for several years we have a good relationship and talking 
about sexual health has been easy as we already had a relationship to start with. They come up 

and ask me question after school and feel confident to confide with me

Another comment suggested that students remained embarrassed about the program content: 

Still felt very embarrassed and took a great deal of encouragement to participate.

In regard to the outcomes for Aboriginal students, the respondents were asked to indicate the 

extent of their agreement that Aboriginal students had the following outcomes through their 

involvement in the AFSP: 
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Fifteen participants responded to these items. The majority of respondents indicated their 

agreement with all statements. For item C relating to confidence talking about personal safety, 

all participants either agreed or strongly agreed that students feel more confident. The results 

are displayed in figure 14, with each statement being labelled with the corresponding letter 

indicated as below. 

 A) Are less likely to be involved in unsafe relationships 

 B) Increased their knowledge of sexual health issues

 C) Feel more confident talking about healthy intimate relationships

 D) Feel more confident talking about personal safety

 E) Feel more confident talking about contraception

 F) Feel more confident talking about STIs 

 G) Are more likely to use contraception

 H) Are more likely to get testing for STIs

Figure 14: Outcomes for students from AFSP

Potential to lead to change
Respondents were asked about the potential for positive change to arise from the Aboriginal 

Focus Schools Program for the following groups: Aboriginal students, Families of Aboriginal 

students, your school and the local community. For all of these groups, the majority of 

respondents agreed that the AFSP had the potential to lead to positive change. In regard to 

Aboriginal students, all participants either agreed or strongly agreed that the AFSP could lead 

to positive change. For the other groups, small numbers of participants respondents indicated 

‘don’t know’ or ‘neither agree nor disagree’. The results are displayed in figure 15 below. 
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Figure 15: Potential for positive change from the AFSP

Respondents were asked an open-ended question in regards to the potential of the Aboriginal 

Focus Schools Program to lead to positive change. Four participants responded to this item, and 

their responses are below:

Need to introduce and continue program whenever the opportunity arises. Even if students are 
chatting about a relationship they are aware of, it is important to take the opportunity to discuss 
topics with them as general conversation so that the subject is not so overwhelming.

The activities and the discussions

I’m surprised constantly by how many kids, and sometimes parents as well, there are who don't 
know much of the information (ie indisputable, medical/scientific/social facts) around this topic. 
Getting that information out so girls in particular can make more informed choices has got to have 
positive mid - long term effects for the whole community, as well as obvious short - mid - long 
term effects for the individuals as well.

It needs to be ongoing to maintain momentum...nothing would work as a one off quick fix. There is 
a high staff/leadership turnover due to many factors and staff are often young and inexperienced 
teachers who need all the support they can get it all areas of learning.

Respondents were also asked to indicate the extent of their agreement that any positive 

changes arising from the AFSP were sustainable in the long term. Thirteen respondents replied 

to this question. Eight respondents indicated they ‘somewhat agreed’ with this statement. The 

results are displayed in figure 16 below.
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Figure 16: Sustainability of positive changes from the AFSP

Respondents were asked to elaborate on their response in an open-ended question. Six 

respondents provided comments. In these comments some respondents qualified their 

agreement with the statement in the previous question by explaining that training of teachers 

and local community members needs to continue in order for it to be sustainable: 

As long as teachers and local people are trained in the program and it is used, it will be useful.

As long as teaching staff are teaching it!!!

Other comments suggested that the sustainability of the program was constrained by other 

factors, and their comments illustrate that programs such as AFSP need to be long-term: 

Many other factors in their lives have an impact on the choices they make, despite education.

Still haven’t worked with the wider community yet

Coz to be sustainable we've got to see this kind of program repeated probably pretty much for 
two generations at least, and even then not every student who hears it will actually 'get' it.

Strengths and weaknesses
Respondents were asked to specify, in open-ended questions, the greatest strengths and 

weaknesses of the Aboriginal Focus Schools Program. Eleven respondents provided comments 

in regard to the greatest strength of the Aboriginal Focus Schools Program. Most of these 

responses related to the quality of the information in the program and aspects such as the 

resources and the training. The responses are below:

Informative and friendly

Relevant material, consultation methods

Easy, diverse, informative and fun
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The activities & training

Everyone is really friendly and the program is great

Quality of information and the attempt it makes to present it in culturally appropriate ways.

Connections with outside agencies.

It is clear precise informative sequential and well resourced

Giving us the knowledge in a non-threatening way

Education

Eight respondents provided comments in regard to the greatest weakness of the AFSP. Some 

of the comments suggested that the weakness of the program was due to factors that were 

somewhat outside of SHine SA’s control, and reflected on whether schools were committed 

to it, the level of attendance and engagement of students themselves, and the level of staff 

turnover in community-based agencies:

Aboriginal students seem to feel embarrassed and won't always engage in the program. The 
program itself is fantastic.

That the school needs to continue it

Attendance and therefore engagement.

Interagencies in the community as staff change over and knowledge is lost

Other respondents had feedback in regards to the weakness of the program itself. Some 

comments were specific and related to resources or the range of year levels that the program 

was aimed at, and others were more general and referred to the ‘evolving’ nature of the 

program:

Trying to teach more than one year level.

Like anything else, what looks great on paper sometimes doesn't work in practice. I think it's still 
very much an evolving course.

It is school based in execution COMMUNITY NEED TO BE INVOLVED in a consistent manner (I 
know easier said than done!!)

More visuals needed ie pregnancy stages, puberty from an Aboriginal perspective- this is 

something that would be good....I don't think there is a "great weakness' as such.

Overall perceptions
The final two questions related to respondents’ overall perceptions of the AFSP. Respondents 

were asked to rate the AFSP on a scale from ‘excellent’ to ‘very poor’. Fourteen respondents 

answered this question. Ten respondents rated it as ‘excellent’ and four as ‘very good’. The 

results are displayed below in Figure 17. 
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Figure 17: Rating of the AFSP overall

The final question was open-ended, and asked respondents to comment in more detail about 

their ratings of the AFSP. Eight respondents provided comments, and all of these comments 

were positive. The following responses were typical:

I think it is a well planned and sensible program. It covers many health issues and relationship 
issues that do need to be addressed. The resourcing is excellent.

Has everything a teacher needs to feel confident in this area which can sometimes not get taught 
because it is so confronting for some people

A very worthwhile program which could possible save a lot of pain and suffering to individuals 
and the aboriginal community in general through increased sexual health knowledge.

Great trainers, resources and a start to education for our students for the future and success.

Summary: Questionnaire findings
Overall the survey findings are extremely positive and emphatic as to the effectiveness and 

value of YO. This applies to outcomes for participating staff and for Aboriginal students. The 

respondents are also very positive about the process used by YO and the level of engagement 

of the YO team with them and their schools and the preparedness of the program to listen 

to feedback and adapt appropriately. When asked to rate the program overall on a 5 point 

scale, 71% rated it as excellent and the reminder rated it as good. In our experience this is 

an unusually positive response. It should however be acknowledged that 16 responses is a 

relatively small sample, and, because of the need to ensure anonymity, the distribution of 

responses across the participating schools is unknown. Given that respondents self-selected 

into completing the survey, it is possible that the results were biased towards views which were 

favourable towards AFSP. Nonetheless, the consistent tone of the responses suggests that the 

findings have face validity.

It is notable that respondents identified the main challenges and weaknesses of the program as 
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lying outside of SHine SA’s control, such as variable student attendance, support from schools 

and needing to teach children from differing age groups in the one class. It is also apparent by 

comparing the perceived levels of impact of the program on teachers, students, schools and 

communities, that, unsurprisingly, effectiveness appears to diminish gradually as the ripples 

move outward from the original engagement with the YO program. This finding also supports 

the importance of twin, hopefully synergistic, engagements with school and with community.
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Box	2.	Internal	YO	training	evaluations

SHine SA conducted internal evaluations of YO training for both AFSP and Investing. YO staff 
provided us with reports of these internal evaluations, for the periods January – June 2012 and July-
December 2012. These reports are included in appendix 1. Below, we summarise key findings from 
these internal evaluations. 

AFSP 

Teachers who participated in AFSP training were asked to rate their confidence to teach 
relationships and sexual health education before participating in the training and after the training. 
The evaluation suggests that higher numbers of teachers felt confident teaching in this area after 
completing AFSP training. The results of evaluation of training conducted between January – June 
2012 suggest that 71% of participants responded that they felt confident or very confident to teach 
relationships and sexual health education, as compared to 21% who responded this way prior to 
training. Evaluation results of training conducted between July – December 2012 indicated that 
95% of respondents indicated they felt confident or very confident to teach relationships and sexual 
health education, as compared to 40% who responded this way prior to training. As described in 
appendix 1, the results indicate that respondents’ confidence also increased across specific content 
areas (such as gendered roles, safety and responsibility, relationships). For both periods, 100% of 
respondents reported that their expectations for training were met. Some respondents identified 
some areas where training could be improved, including ideas for additional content, more time, and 
more practical activities. However, the majority of comments were positive. The following represent 
some general comments and areas where respondents felt the training could be improved: 

January	–	June	2012:

It would be really good to have a session again with 1. Clinic 2. AEW’s 3. Community.

More on protective behaviours. More focus on criminal law.

In the future – maybe ideas for implementing at a younger level.

You guys were fantastic, can’t think of anything. Well done guys.

July	–	December	2012:

Always could use more time – NEVER ENOUGH TIME!!!!

It couldn’t [be improved] because it was improved in a way for us to understand

Excellent presenting and facilities – variation of activities, more practical activities

Investing in Aboriginal Youth

Where possible, YO staff gained written evaluation feedback from community based Aboriginal 
or Anangu workers and community members who participated in Investing training. In other 
cases, verbal feedback was gained. As described in appendix 1, the evaluation results suggest 
that respondents’ level of confidence in talking to young people about sexual health improved after 
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undertaking training.

For the evaluation of training undertaken in January – June 2012, respondents who completed 
written evaluation feedback were asked to rate each training session according to the following 
criteria: the session was relevant and useful, presented in a clear helpful way, was culturally 
okay, and I feel I know more about this topic. For all training sessions, the majority of respondents 
indicated that the training was relevant, clear and helpful, culturally okay, and that they knew more 
as a result of participating. Across different sessions, the lowest percentage of respondents who 
agreed that the content was culturally okay was 75%, and for the other three categories, 87.5% (for 
pregnancy options session). Most sessions had high percentages (100% or 90%) agreement with all 
four statements. In particular, for the ‘clear and helpful’ statement, 100% respondents agreed with 
this for every session except pregnancy options. 

For the July – December 2012 training sessions, respondents were asked, for 23 training content 
areas, whether the training session was relevant and useful, presented in a clear and helpful way, 
and culturally okay. Overall, for all of the sessions, 97.6% of respondents agreed that the program 
was relevant and useful, clear and helpful and culturally okay. Selected comments provided by 
training respondents are detailed below:

January	–	June	2012

very easy to talk with facilitator great understanding both way

was excellent - learnt some new things. I understand the women baulked at the male chart 
and refused to look at it - if they can't look at it how do they expect to talk to young women 
about it

Other than saying condom prevents STIs - it may pack more punch if the impact of these 
diseases are talked about

July	–	December	2012

As a Christian mother, it is my first response to teach kids to abstain from sex, the reality 
however is kids are out there doing it and having the knowledge and for some the tools, to 
teach them about safer sex. Good section, well thought out. Good delivery.

So true and more education/sharing needed to give information/empowerment to youth, too 
deadly

Learnt a bit in this one, but the law is very complex and the main issues are tabled, good work

Great way to teach youth about the parts and role of the parts of their bodies

This is a great resource to use to explain how the body works and to help descript body parts

Not only culturally appropriate but Aboriginal youth appropriate. Love how program doesn’t 
just focus on sex, STI’s and contraception but looks at relationships, wellbeing and family 
dynamics.

Overall, the internal evaluation data collected by SHine SA was consistent with our evaluation 
findings: training for both AFSP and Investing was rated as very positively by participants, who also 
identified an increase in knowledge and confidence in relation to topics relevant to sexual health and 
well-being.
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CASE STUDIES

Case Study 1: Yalata

Process:	Initial	Engagement
The initial contact with the Yalata Community was made early in the life of the Project. The YO 

team made a number of visits over a 14 month period before gaining agreement to introduce 

YO into the community. We were informed by YO staff that the process of gaining acceptance 

was lengthy, despite one member of the original team being a well-respected older woman, 

who had worked in the community in the past, and the other having good credibility through 

prior involvement with young people from Yalata via the Wiltja  program. 

In regard to the initial engagement, one of the then Council members, a senior man in the 

community, explained to us that the Council was very wary of programs that offered a limited 

period of involvement. They were concerned that such programs tended to raise community 

expectations, possibly create dependency, and then leave vulnerable community members 

unsupported when the funding ended. However, as he observed, the YO team impressed the 

Council and other community members with their commitment, their persistence and their 

willingness to build authentic relationships with the Community. 

The Senior Youth Worker who has been living and working at Yalata for three years observed 

that the YO team's approach was unlike that of other agencies coming to Yalata in that they 

consulted with the Community Council, with key community people and with the staff of 

other agencies at Yalata about what they would do, when, how, and with whom. He noted 

their preparedness to change their approach in response to the context and concerns of the 

Community. He also reported that the YO team's practices of driving in, and staying in the 

community overnight was in contrast to most agencies which fly in and out and do not stay in 

the community, and that this was noted and earned respect and approval. 

Although the model of YO is one of capacity building, whereby SHine SA trains key people 

who then work with young people in the community, the importance of the external support 

provided by SHine SA staff to both the community members who have been trained, and 

directly to the young people in the community was noted. We spoke to a female health worker 

who explained that SHine SA staff were significant in terms of being trusted external people 

that young people could approach and talk to. Their previous contact with Wiltja in Adelaide had 

been a key part of building these relationships with young people. She said that it was important 

to be able to discuss sensitive issues relating to sexual health and safety with people external 

to the community, as these were quite personal and sensitive topics to discuss with family 

and community members, and the messages were less likely to be muddied or discounted 

by entanglement in internal community politics. From these comments, it is clear that SHine 

SA staff are important in the initial stages of capacity building in order to provide support for 

community members. This building of capacity requires long-term investment and in the early 

stages it is reasonable to expect some reliance upon the SHine SA staff to provide ongoing 

1 Wiltja is an education program and boarding facility in Adelaide. It enables students from remote Anangu 
communities to attend secondary school and live in Adelaide during school time. SHine SA staff have contact with 
Wiltja students in Adelaide through YO and other sexual heath programs. 
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support to enable the community to address confronting issues relating to sexual health and 

well-being. 

We found that while the process of establishing YO (and particularly Investing) in Yalata was 

time consuming, it did gain a strong level of commitment and support within the community. 

This in turn underpinned the effective delivery of Investing training and support for change. 

The YO approach focused on relationship building and establishing credibility and trust. The 

community development principles of listening,	building	on	existing	strengths,	starting	
where	the	community	is	at,	respecting	sensibilities	and	being	clear	on	the	parameters	
of	what	is	being	offered, appear to underlay this process. The centrality of personal 

relationships of trust in this approach means that continuity of staffing is crucial. This was 

apparent in the comments of community members we spoke to. The female health worker 

and coordinator of the young mother’s group both spoke of the significance of the personal 

approach, style and commitment of the two YO staff members who were with us during our 

visit. They viewed these two staff members as being crucial to the success of Investing 

in Yalata, as they have built trust and respect in the community. The Senior Youth Worker 

commented that although there had been staffing changes for the female YO worker position, 

the fact that the male worker had remained constant throughout the program had been vital to 

its success. A complete change of staffing would have effectively meant starting from scratch. 

We were acutely aware from the interviews with Community members of the cultural and 

personal sensitivity of the issues that YO addresses. Holding separate training programs for 

men and women is one obvious response, but the issue of shame around sexual matters is a 

barrier which requires great skill and persistence to overcome. Similarly, broaching the subjects 

of alcohol and drug abuse and violence must be done with respect, sensitivity and patience 

if there is to be an effective engagement. Community members told us that the YO team had 

demonstrated such skill in working with the Yalata Community. The focus on building a wide 

and robust network of relationships was crucial in developing a system of supports for those 

who undertook the training and then went on to spread the healthy, positive and empowering 

messages more broadly in the community. 

One indicator of the success of the YO team and of the commitment and ownership of the 

community of the program was the response to the visit of the evaluation team. Four men who 

had done the training program, including the manager of the Tullawon Health Service clinic 

and the Senior Youth Worker and the Youth Coordinator and four women, including the Chair 

of the Community Council, came to speak with the evaluators. There was a strong and uniform 

endorsement of the program and an affirmation of its value to the Community. Those present 

spontaneously decided that they would join together to draft and sign a letter of support to 

SHine SA calling for the program to be continued for a least a further three years.  

During the long drives to and from Yalata, we had ample opportunity to discuss the program 

with the two YO workers. We noted the crucial importance of having both male and female 

workers for cultural appropriateness and also the need for the two of them to get along well as 

a team. This team clearly did and used the time in the car to reflect on the program, address 

current issues and to develop plans. They noted the need for the engagement strategy with 

each community to be carefully tailored to meet the local conditions and observed that the level 

of engagement and time taken to achieve it varied between the two streams (of community and 
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school) as well as between the various communities.

Investing:	Outputs	and	activities
The YO team have visited Yalata 11 times over the past 3 years. Approximately 20 men and 

15 women (of varying ages) at Yalata have completed the YO training, and all of these people 

remain in contact with the program. The training is conducted over two days, usually away from 

the community in a camp setting that provides a secure and confidential environment. The men 

who had participated in the training program commented that it had given them a new way to 

think about sexuality, relationships, the roles of men and women and self-respect. The women 

described how the training had provided them with new knowledge and skills about areas 

relating to sexual health, and had equipped them to talk to young women in their community 

about these issues. For example, the community nurse and coordinator of the young mothers 

group spoke of how they and other community members had increased their understanding 

and acceptance of sexual diversity and ‘difference’ (for example, acceptance of same sex 

relationships) as a result of participating in the training. 

Investing also involves the community gaining grants from SHine SA to spend on an activity 

involving young people to promote sexual health, well-being and safety. These have included 

training camps for young women and men, whereby adults who have done the training run a 

camp and spend time with young people, and discuss issues relating to sexual health and well-

being, relationships and safety. Training camps for both young men and young women have 

been held. The young women’s camp held in 2011 involved Yalata and two other Aboriginal 

communities in the far west of South Australia.

Resources provided by the program were popular and seemed to be widely used. These 

included male and female condoms, videos, leaflets and books on sexual health and 

reproduction. In particular, during our visit to Yalata we observed the great interest on the 

part of the young women in particular in watching a DVD provided by SHine SA – ‘Sistergirls’, 

which concerns the experiences of transgender indigenous Australians in the Tiwi Islands. 

We observed young women and older and more senior women (including the chair of the 

community council) sit down together to watch this DVD. While the DVD played, the coordinator 

of the young mothers group explained the experiences of  transgender Indigenous Australians 

to other community members. 

The interest in this DVD was explained to us by the SHine SA staff who accompanied us in 

terms of the community’s increased understanding of sexual diversity more broadly (not only 

in relation to transgender issues) and acceptance of sexuality beyond the traditional norm of 

heterosexual relationships. Furthermore, the coordinator of the young mothers group explained 

to us that it was important for everyone in the community to feel safe and respected, including 

LGBTQ community members. 

We noted that in contrast with the Investing stream of the program, the Focus Schools stream 

did not achieve the same strong community engagement. Two teachers at Yalata Anangu 

school, one female and one male, had undertaken the training and had incorporated the 

program curriculum into their teaching. Their experiences are discussed more in the following 

section. 
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AFSP	in	Yalata:	Background	and	initial	engagement
AFSP was being delivered to students in Yalata Anangu School by two teachers who had been 

trained and supported by the SHine SA YO team. We interviewed one of these teachers. This 

teacher explained how the program had been introduced. It was initiated by two nurses who 

worked at the health clinic in Yalata. They approached the school to ask whether issues relating 

to sexual health, well-being and safety were being discussed with school students. The teacher 

explained that during the previous five years, these issues had not been raised. The nurses 

were keen to initiate and support a program in the school and, along with SHine SA, arranged 

to introduce AFSP in Yalata Anangu School. The teacher identified that this initial support from 

the clinic for the school to run AFSP was crucial to gaining the support of the community more 

broadly, as they described: “With	the	clinic’s	support,	it	(AFSP)	was	approved	to	run	in	
the	school.”	

The clinic’s initial support of AFSP was crucial in terms of enabling students to leave the school 

and visit the clinic to talk about issues covered in AFSP. Teachers taught AFSP lessons at both 

the school and the clinic, and the teacher described that it was positive to take the students 

out of the school to talk about issues relating to sexual health and well-being. However, staff 

changes at the clinic had meant there was now less support for the AFSP, and as such teachers 

no longer had the opportunity to take the students to the clinic for AFSP lessons. 

AFSP	Processes	and	outcomes
The teacher spoke very positively about AFSP and YO processes. They felt the training was 

very well-designed and delivered. Community members were given the option of participating 

in the training in addition to school staff. This openness and transparency was identified as 

crucial to gaining support for the program to run: 

‘They had people from all over the community could come and join it, so if parents wanted to join 
it … if parents wanted to see what was happening at the training, they could quite happily, it was 

important, because that way it was approved’

Overall, the teacher reported that the program (including the handbook and other educational 

resources) was very easy to use. The resources were culturally appropriate, and there had 

been no negative feedback from parents, which was a sign that the content and materials 

were respectful and appropriate. The teacher described how the ease of use of the program 

handbook and resources increased their confidence to address these issues with the students: 

The program itself is really easy – very user friendly, easy to use, just read through it, 
programmed it in, which lessons we would teach it…it has increased our confidence about talking 
about it, because it is a bit ‘urgh, you know, how do you teach this?’ because it is the first time 

either of us were teaching it in schools. 

In particular, the teacher noted the important role of camps that had already been held for 

both young men and young women. The young women’s camp held in 2011, involved Yalata 

and two other communities in the far west of South Australia. These camps were viewed as 

significant in enabling the young people to be removed from school and community and as 

such, have the space to be able to talk about sensitive and personal issues in greater depth. 

In terms of discussing these issues with young people, camps allow for: ‘pushing on to the 

next level’. The teacher felt that the camps allow much of the AFSP material to be delivered 
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effectively in a short time frame, and then activities held within the school can build upon and 

augment this work. In terms of how the program could improve, they identified the need for the 

camps for both boys and girls to be annual. Furthermore, it was also identified that the boys’ 

camp was particularly good because of its’ challenging nature, which enabled exploration of 

trust in personal relationships:

The [girls’] camp was quite good, the boys did a better camp, they did quite a challenging camp, 
pushing the kids out of their comfort zone, because they don’t get challenged like that very often… 

to tie into trusting, because we talk about trust and friendships a lot. 

The teacher emphasised the significance that one of the SHine SA YO staff members who had 

visited and worked with Yalata to run the AFSP had previously worked in Yalata Anangu School 

and was known by the students and the community. In terms of AFSP involving discussions 

about very sensitive topics, such an existing relationship which was trusting and positive was 

viewed as very helpful. 

In terms of outcomes for the young people, the teacher observed that the students had learned 

a lot from the program and enjoyed being involved. Overall, the teacher reported very positive 

perceptions about AFSP. They explained that there would be staff changes at the school in 

2013 and it would be important for SHine SA to come back and do more training of teachers in 

order to allow the new staff to deliver the program and ensure it would continue at Yalata. 

The main challenge identified by the teacher did not relate to SHine SA or YO support, but 

rather a lack of support from, and partnership with, the community itself, and particularly from 

the clinic, for running the program in the school. This was in contrast to the community support 

for Investing that we observed during our visit to the community. The teacher described 

that the initial support from the clinic had ceased, which left only the two teachers to run the 

program in the school. 

The 2 clinic nurses who started if off really, left at the beginning of this year, so we’ve had 
no clinic support since their departure….its just been us 2 teachers running it… we just do it 
ourselves… we’ve had a lot of support from SHine, they were a bit surprised the clinic pulled out, 
and it hasn’t pulled out, it’s just staff changes …At some point it comes down to us [the school], 

and we’ve either got to chase the clinic up, or we’ve just got to get on with it, and do it. 

Outcomes	of	YO	(AFSP	and	Investing)	in	Yalata
Men and women who had participated in the training reported that they had gained new 

knowledge, and their way of thinking about sex, about relationships and about their own lives 

had changed as a result of their involvement. As a result it had become acceptable to discuss 

these issues with each other, and to learn and apply new knowledge.   

The coordinator of the young mothers’ group reported that young women in the community 

experienced less shame and taboo about talking about issues relating to relationships and 

sexual health. She described how young women would come and visit her to talk about sexual 

health and relationships issues and look at the ‘books’ (body talk charts provided by SHine SA). 

A woman who worked at the health service also reported that young women came to talk to her 

more and she was able to refer them to the coordinator of the young mum’s group. In regard to 

the school students, the teacher reported that the students had learned a lot from the AFSP and 



49

had enjoyed participating in it. They had particularly enjoyed the opportunity to go on camps 

and, when it was possible, the chance to leave school and go to the clinic for lessons relating to 

AFSP.	

It was also striking that community members were prepared to raise sensitive issues with 

others. There was some anecdotal evidence that that there had been significant positive 

changes in attitudes and behaviour. The men and one female health worker gave the example 

of another man who was being violent to his female partner, described to us that ‘he was 

flogging his woman’. Some other men in the community attended an Investing training camp, 

and after attending this camp, these men confronted him and told him his behaviour was not 

acceptable. The violence has since stopped. The female health worker also reported that, since 

the program had been running, more young women were in committed relationships with 

one partner and there is less fighting between young women about the young men they are in 

relationships with. 

The Clinic Manager reported that in the last 12 months, the number of cases of injuries from 

domestic violence had dropped markedly. Previously around one case per week was not 

unusual, but more recently there had been very few.   While the rates of teenage pregnancies 

had not declined markedly, the age at which girls were becoming pregnant had risen, with 

15-17 being the norm, rather than 12-14. The female health worker also commented that 

more young women were coming to the health service to talk about issues relating to sexual 

health and relationship safety. She felt able to talk to them to an extent but also acknowledged 

the important role of the young mothers’ group coordinator as providing a confidential place 

(separate from the health clinic) where young women could go and talk about these issues in 

more depth, and consult resources. The health service was perceived as a more ‘public place’ 

to go and being seen there may have negative consequences for young women,  whereas 

going to visit the young mothers’ group coordinator was perceived as more private. 

One indication of the degree to which the Community values the program is in Yalata’s 

commitment to the training camps. Yalata Community is planning to fund travel and 

accommodation expense for a women’s YO training camp to be held in Adelaide. These are 

partly funded by grant money from SHine SA as part of the Investing Program, and yet it 

was significant that the community were also prepared to provide some funding to support this 

camp. Two camps for men and one for women (which included two other communities as well 

as Yalata) have already been held. 

According to everyone we spoke to in Yalata, both Investing and AFSP have had a significant 

positive impact. The individuals who have become engaged via the training camps have 

increased their capacity to spread that impact more widely through their own social networks. 

However, the clearly expressed view of all the community members and the teacher that we 

spoke with was that this process was still some way off being self-sustaining. One young man 

said he believed that around 20% of the community’s young adolescent males were regularly 

involved in substance abuse and anti-social behaviour, particularly at night. While gains have 

been made there is clearly more to be done. 

The analogy was made with push-starting a car. As long as the pushing (the input from the 

program) continued, things would move forward. But at this stage, the engine has not fired up. 
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If the pushing stops now, so will the forward progress. The Senior Youth Worker described the 

gains as “significant, but fragile.”  The Clinic Manager said he believed the program needed 

a further 3 years for the changes to become embedded in the community and to be self-

sustaining. Similarly, the coordinator of the young mothers’ group, who played a key role in 

promoting Investing among women in Yalata, expressed the view that the program needs 

further funding to build upon the gains that have already been made and create sustainable 

change. 

Conclusion
The YO program at Yalata has built a significant foundation. The relationships formed between 

the SHine SA team and community members are robust and positive. The program has 

demonstrated a capacity for flexibility, and adaptation, and has established a cohort of key 

trained people in community and gained the commitment of key community leaders. 

However, this reliance on key relationships means the program is also vulnerable to major 

personnel changes (both in SHine SA and in the Community). Maintaining the support, 

particularly from the local managers of key stakeholder services including health and education 

as well as from key community leaders appears crucial to the effectiveness of YO. It was clear 

from community members that trust had been built specifically with the current YO workers 

would not necessarily transfer to other staff members. While some changes have occurred 

and have been well managed, there has also been considerable continuity. The prospect of 

staff leaving because of the imminent end of the funding period is a cause of anxiety among 

community members. In regard to the AFSP, maintaining it in Yalata Anangu School has been 

solely reliant upon the ongoing commitment of only two teachers, and staff changes at the 

school next year will require further training from SHine SA in order to maintain the presence of 

the program in the school.  

Yalata faces the legacies of colonisation, dispossession, displacement, systemic racism and 

consequent individual and community loss of agency. The role of YO staff calls for high level 

community development and group work skills, which, while evident in the current team, may 

not always be readily available if staff move on.  

The apparent changes in behaviour in Yalata in relation to violence and teenage pregnancies 

are remarkable and call for further assessment. However it does appear that the program has 

made gains which could be consolidated with continued funding, and celebrated as providing a 

pathway other communities might wish to consider. One key element of a continuing program 

would be an increased emphasis on supporting the continuation of the AFSP in the school and 

strengthening community support for it. 
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Case study 2. Point Pearce

Process	and	background
Engagement by the Investing stream with the Point Pearce community, particularly the older 

men, has been more successful than with Maitland Area School. The ACEO with the school 

reported that he had not been able to convince the principal to support the introduction of AFSP 

to the school. Maitland Area School is a Focus school for the Focus Schools program run by 

SHine SA, but declined to be an Aboriginal Focus School.  The school has introduced the SHine 

SA produced and supported Relationships	and	Sexual	Health	Education	Curriculum and it 

is hoped that this may pave the way for AFSP at a later date.

The Community Council was supportive of the introduction of Investing by YO and the Chair 

of the Council and 7 other men undertook the training in mid 2011. The YO female worker 

conducted training sessions with some of the women at the same time and the YO team has 

made several visits since then. The process of engaging and sustaining involvement with 

the senior women of the community has suffered following the deaths of a number of key 

older women since the project became involved. As well as depriving the community and the 

program of these respected and significant advocates, the legacy of grief has diminished the 

capacity of the survivors to continue the struggle. We were struck by the sadness of some 

community members and a general lack of energy and optimism in a community that also 

appears to be losing population, particularly among its younger members. 

Outcomes
We met with the AHW, the Chairman of the Point Pearce Council and a senior man who 

works on LandCare and environment programs. All had done the YO training about 10 months 

previously. All reported this as a positive experience and one which changed their way of 

thinking about relationships and their community and particularly about the values and attitudes 

that younger men in their community were growing up with.

The environmental worker was concerned about the young men who did not involve 

themselves in the activities of the community and whose interests seemed to be limited to the 

beach, violent video games, drink and drugs. However, he reported that following the training, 

the community had organised a camp for the men, held away at Stenhouse Bay and that this 

had been a success, engaging with the younger men and providing an opportunity for the older 

men to talk with them about issues of sexuality, relationships, drugs, violence and abuse in the 

community. He believed that his was a positive outcome from the YO project, but that more was 

needed.

The AHW and the Chairman had a long conversation with us. Both said they had made the time 

to do so because they felt the YO program was important for their community. It was a busy 

time, with our visit coinciding with that of a group of anthropologists researching the genealogy 

of community members.  The Chairman had stepped out of a Community Council meeting to 

talk with us. He explained that doing the training had given him a completely new way of seeing 

himself and his community. It had given him a sense of direction for the changes he now felt 

were needed. He believed that those eight men who had done the training now needed to get 

together and discuss how they wanted to move things on to the next stage. Both he and the 

AHW agreed that there was a need for further involvement from the YO team and that it was 
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important that the process continued with the three streams of working with men, with women 

and with kids through the schools.  They both commented on the value and effectiveness of the 

resources provided by YO and the AHW requested additional resources.

They were very clear that they wanted to retain control of the process and that they should 

next meet without the YO team to agree on their strategy. Once that was done they wanted 

the YO team to help them implement that strategy. They saw YO involvement as necessary as 

it brought in an outside viewpoint that sometimes could say things that community members 

could not, it provided resources which they found very useful in raising community awareness, 

and it gave the senior community members support and guidance. They saw the way forward 

as a long path, with ongoing involvement from YO and external support from SHine SA as an 

important element in building the capacity of their community.  They acknowledged also the 

value of getting people physically out of the community on camps as a way of getting a focus on 

the important issues.

We discussed challenges they would face in responding to and addressing situations of violence 

and abuse within their community. In a contemporary context they felt it was problematic as 

working with and providing evidence to police and other external agencies was viewed as 

fraught with difficulties. They acknowledged that it was very difficult to deal with such issues 

wholly within the community and there was a sense of powerlessness.

In a brief interview, the local Country Health SA Manager confirmed that she fully supported 

the YO program and was keen to see it continue its work at Point Pearce. The worker at the 

Narrunga Information Centre at Maitland reported that she had received good feedback from 

those who participated in the training, including her daughter. She also reported that after 

attending the camp, two young women specifically sought out and had contraceptive implants 

fitted.  We spoke with two women who had actually done the training. From their descriptions it 

sounded as though the sessions had been shorter, less formal and possibly less comprehensive 

than that done with the men. Notwithstanding this they both found the sessions useful and 

informative. One observed that the younger women sharing or seeking information about 

sexual and relationships issues would be more likely to talk with female relatives in Adelaide, 

than with other family members in the Point Pearce community. The accessibility of Adelaide 

connections and a possible lack of confidentiality within the community were seen as important 

factors.

Conclusion
The YO program has gained a good foothold at Point Pearce, particularly among the men 

who participated in the training. The engagement of the women in Investing appears less 

substantial and, despite the support of the ACEO, little progress has been made in getting 

the program into the local School. Point Pearce has a unique set of contextual factors which 

impact on the effectiveness of YO, all of which lie largely outside of the program’s capacity to 

influence. Unlike many other Aboriginal communities in the program, Point Pearce is made up 

of people from a wide range of Indigenous heritages. As a consequence it lacks some of the 

cultural coherence of other settings. Its proximity to Adelaide is also a mixed blessing. While 

this enables community members to have links and supports in the city, it may also detract 

from people seeking and building solutions within their local community. Relations with the local 

townships of Maitland and Port Victoria have a rocky history, which may have contributed to 
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the lack of success in fully engaging the Maitland Area School.

YO has the potential to achieve significant positive outcomes in terms of behaviour change in 

the wider Point Pearce community, however this will require continued sustained input from 

the program over at least 5 years. The older men who are engaged with YO were aware of the 

need to involve the next generation, but unsure about how to do so. The gains made with the 

core group of men need to be consolidated and broadened to include this younger group and 

a renewed effort is required to engage the women. If this can be done and the school engaged 

in the coming year, real changes are possible, but it must be acknowledged that it will be in the 

context of a highly challenging setting and will require further support and input.
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Case study 3. Pipalyatjara

Process	and	background
All four participants in the videoconference spoke very positively about the YO program. Three 

had undertaken training for AFSP and one for Investing, and all reported their opinion that 

the training was excellent. In regard to the AFSP, all participants reported that the program 

resources, including items such as the playing cards, the resources kit and the program guide 

were of very high quality. They described how the resources were very clear and precise 

and provided teachers with invaluable support for delivering the content to students. The 

program guide provided a useful practical backup to support the teachers in delivering the 

content to students. One participant commented: ‘I	was	very	impressed	with	the	quality	
of	resources;	I	just	thought	this	is	exactly	what	we’ve	been	needing’. It is worth noting 

that in Pipalyatjara the AFSP is not just being delivered to secondary age boys and girls but to 

younger children as well. This indicates the flexibility of the resources that the teachers can use 

them to assist with communicating with younger children about issues relating to sexual health, 

well-being and safety. 

Participants reported their positive perceptions of how SHine SA had responded to critical 

feedback in order to improve the cultural sensitivity of their educational resources for use in 

the APY lands. They felt that the effort that SHine SA had put into amending their resources to 

ensure they were culturally appropriate was outstanding. One participant described SHine SA’s 

approach:

When SHine came out the first time, they had some resources, to deliver to both the AEWs and 
the teachers, and some of the resources…hadn’t quite hit the right level, I really compliment 
SHine, for the fact that, they took on board that feedback… they put a huge amount of work 
in …the resources that came back were really excellent, and that’s rare, it’s quite obvious that 
the resources have high cultural awareness about what’s appropriate….it’s one of the very few 

resources, that we know is culturally inclusive, that we deal with on a daily basis.

They also expressed the opinion that because a SHine SA YO staff member (who worked 

with Pipalyatjara and in the APY communities more broadly) was Anangu, this person had a 

significant role in ensuring the resources were culturally appropriate for Anangu communities.

In relation to SHine SA’s overall approach to working in the APY lands, this willingness to 

respond to criticism and improve their practice was reinforced in our separate conversation 

with two senior Anangu education officers. They described that SHine SA has responded to 

feedback and improved the way they work in delivering the AFSP. As the program progressed, 

they felt SHine SA had improved their ability to consult with community and listen to the 

concerns expressed by Anangu Education Workers and Anangu communities more broadly. 

The senior Anangu education officers also identified that the Anangu staff member had a 

significant role in establishing a positive relationship between SHine SA and Anangu community 

members in the APY lands. This staff member was not employed by SHine SA when the 

program was first introduced, and since they had joined the YO team, the senior Anangu 

education officers identified that engagement with APY communities had significantly improved. 

The non-Anangu education officer described that it was important for organisations such as 

SHine SA to employ Anangu staff members, as Anangu communities are culturally distinct from 
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other Aboriginal communities in South Australia, and thus, having Aboriginal staff members 

from Southern South Australia would not enhance cultural appropriateness for Anangu 

communities any more than having non-Aboriginal staff members. The importance of SHine 

SA having an Anangu staff member in order to engage with community members around 

confronting issues that YO involves was strongly emphasised by the senior Anangu education 

officers. In giving feedback about what could be done differently by SHine SA, the Anangu 

education officers stressed that it would be important for SHine SA to have both male and 

female Anangu staff members working with APY communities.

In regards to Investing, videoconference participants complemented SHine SA on delivering 

the community workshops in Pipalyatjara. They reported that many agencies come to 

Pipalyatjara and only deliver their programs to the school because that is seen as the easy 

option. Working with the community is much harder. Participants commented that SHine SA 

had persevered with working with community through Investing and felt this was a significant 

part of what made YO different to many other programs. The youth worker had participated in 

training for Investing and found it extremely helpful in enabling her to talk to young women in 

the community about sexual health, well-being, safety and relationships.  Participants who were 

teachers (and had only done training for AFSP) reported hearing feedback that the Investing 

training was very positively received by community members who were involved. In regards 

to running Investing training in Pipalyatjara, the importance of SHine SA having an Anangu 

staff member was highlighted. This SHine SA staff member had considerable cultural credibility 

which assisted in terms of initially engaging with community members and encouraging them to 

attend workshops. 

Participants spoke about the importance of having both streams of the YO program, as 

Investing could augment and reinforce the AFSP, and that both streams work towards building 

capacity in the community to improve sexual health and well-being and safety:

The hope is obviously that as you educate the parents…that this will complement and build that 
knowledge base in community…it’s got to happen both ways…for too long, organisations come 
through, think they are going to make a real difference, but you know, not just by only delivering 

to the kids in the school, it’s got to be both, to make a real difference.

Outcomes
Participants spoke about outcomes for themselves, other teachers, young people, and 

community members. The youth worker commented that she had learnt a lot from participating 

in Investing training, and all participants felt that the training and resources had contributed 

to improving or maintaining teachers and AEWs’ skills, confidence and overall capacity in 

communicating with young people about issues relating to sexual health, well-being, safety and 

respectful relationships.

Participants also described how, in regard to girls and young women, in talking about these 

issues there was substantially less of a ‘giggle factor’ and they displayed more mature attitudes. 

The youth worker described how, after completing the training, she had been able to talk with 

young women in the community about issues relating to sexual health and found that these 

young women had opened up and spoke to her candidly and honestly. This openness and 

willingness to engage in conversations around these topics on the part of young women was 

viewed as extremely positive. 
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It was felt that among the younger school children, the changes were harder to observe, 

however, the emphasis with the younger children was on encouraging them and assisting them 

to use language (in both Pitjantjatjara and English) in talking about their bodies and describing 

when things felt bad or wrong. It was felt that this was positive in encouraging children to feel 

comfortable talking about these issues, and was a significant improvement on not talking about 

these issues at all, which had been the case in the past.

Overall, the participants felt that a cultural change was occurring whereby young people and 

community members more broadly were able to talk about these issues in a more open and 

honest way, and there was a lot less mystery surrounding issues relating to sexual health, well-

being and relationships, and talking about these issues was becoming normalised:

The ‘giggle factor’ seems to be much reduced, because it’s something that’s being talked about, 
more frequently…fact that (youth worker) is talking about it …authenticates that we really believe 
what we are talking about here, it’s become more of a topic you can talk about casually, a lot less 
mystery… this is in your best interest, like nutrition or getting a driving licence, much more normal 

to talk about it.

This change in young people’s and community attitudes to talking about issues relating to sexual 

health, safety and relationships was perceived as positive by videoconference participants. 

The two Anangu education officers also felt that these were important issues to discuss, 

however, they also believed that some information included in AFSP, such as information 

relating to sex, physiology and bodies, would be more appropriately delivered by the health 

service in a clinical setting. 

Conclusion
Both streams of the YO program have been established and have progressed in Pipalyatjara. 

Participants reported that positive changes have occurred in teachers, AEWs’ and the youth 

worker’s capacity to communicate with young people about sexual health and well-being. 

The support provided by SHine SA, through the training and teaching resources, has directly 

improved this capacity. The introduction of the program into Pipalyatjara has also had positive 

outcomes in regard to higher levels of maturity and willingness to engage in discussion around 

sexual health and well-being on the part of the young people in the community. This suggests 

that there is less shame associated with talking about such issues. 

Despite these changes, the videoconference participants emphasised that communication 

around sexual health, safety and well-being requires long-term investment and that change is 

slow to occur. When asked about how SHine SA could improve, they said that SHine staff could 

visit Pipalyatjara more often, which indicated their positive perception of the achievements 

of SHine SA and the YO program in Pipalyatjara. They spoke of the importance of sustained 

investment for at least 5-10 years to support long-term change and indicated that if YO were to 

end soon that the changes that have already occurred would not be sustainable:

It’s fantastic that [SHine] went to community, but you know, how much do you remember the 
first time? Nothing happens overnight, I would hate to think that’s it for SHine, and tick the box 
that’s done. It’s not. This is an ongoing program and it’s probably 5-10 years before we’ve really 
covered it and the community are beginning to think, hang on, automatically, we need to talk to 

the kids.
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EXPERIENCES AND FEEDBACK OF YARNING ON STAFF 
TEAM 

Feedback from the SHine SA YO team suggested that during the previous three years, the 

program had worked well and achieved significant positive outcomes. In regard to options 

to maintain the program into the future, the idea of an alternative model for YO which would 

be more targeted towards schools, but would be designed to allow greater parental and 

community involvement than the current AFSP was discussed. This model could be run on less 

funding than YO receives currently. Below, we provide a summary of feedback from SHine SA 

YO staff, in which they identified key lessons from YO over the previous three years. 

ABORIGINAL FOCUS SCHOOLS PROGRAM

Staff emphasised that it is crucial for AFSP to actively engage and work with Aboriginal 

and Anangu Education Workers (AEWs) in order to build capacity within both schools and 

communities to promote sexual health, wellbeing and safety among young people. However, 

successfully engaging with AEWs has been challenging. Staff described how AEWs are 

requested to work across other school-based programs aside from AFSP, and as such 

experience considerable burden. Furthermore, they may often be coping with trauma that has 

occurred in their own lives, which means that the content of AFSP is particularly confronting 

to them. Many of them will not feel able to share such personal experiences with YO staff. It 

is possible that student behaviour and reactions to the content of AFSP is also a significant 

concern to them. AEWs may feel that, in teaching the AFSP, they may say or do the wrong 

thing and get in trouble in their communities. They experience considerable burden and stress 

at being viewed as representatives of their communities by staff within schools and others (such 

as YO staff). 

A redesign of YO to be focused more through schools but to include more active parental and 

community involvement was viewed as a positive approach, as it would support the AEWs to 

feel that they their involvement in the program is accepted by other community members, and 

they are not providing information to students which may offend others. Whilst many AEWs 

feel that it is the role of the health service to provide sex education, YO staff have been able 

to discuss with them the importance of being able to talk to young people more broadly, about 

relationships, and safety, and respect. For example, the health clinic may be able to teach young 

people how to put a condom on but if they have other questions about their own relationships 

then it is important to have someone to discuss this with, such as an AEW or teacher. An 

important new link between YO and the Anangu Tertiary Education Program (AnTEP) was 

discussed.  AnTEP is a course taught through UniSA that many AEWs participate in, and 

recently SHine SA have negotiated to add YO content to the material that AEWs are taught, 

which should enable SHine SA to engage with and maintain the involvement of the AEWs in YO. 

The issue of teacher turnover within schools was discussed, and it was highlighted that teachers 

who are committed to YO may move between schools but remain working in Anangu schools 

on the APY lands. In these cases, they take their knowledge, commitment and enthusiasm with 

them. However, it was also discussed that many of the teachers in Aboriginal schools are ‘new 

grads’ who move on to mainstream schools after a period of time. This turnover of teachers 

was another reason it was important to engage with the AEWs. Principals are often committed 
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to staying within a school and as such, it is important to have good relationships with them. 

However, these relationships may occur on an individual basis with specific principals who are 

committed to promoting sexual health, wellbeing and safety for young people. On a broader 

level, it was discussed that SHine SA had experienced difficulties in engaging both with a 

network of principals of Aboriginal and Anangu schools, and with the Department of Education 

and Child Development (DECD) to discuss the program as a whole and systems-wide issues and 

challenges that were faced. 

INVESTING IN ABORIGINAL YOUTH

YO staff identified Investing as the more challenging stream of the program to implement, 

and described how it had evolved considerably from the original intention. A major strength 

of Investing has been the capacity to develop relationships with community members and 

‘side yarns’ alongside formal training activities, which have involved discussions regarding 

women’s rights, pregnancy and STI testing. However, the transient nature of the community 

workers being trained has meant that Investing has been more difficult to manage than AFSP.  

Originally, Investing was designed as a peer education program, however, it has evolved into a 

model where YO staff train community workers, who have then applied for grants for activities 

to work with young people to improve their education and knowledge. These community grants 

were discussed. Our evaluation findings suggest they have been seen as highly valuable, 

as they have enabled activities such as camps and the creation of resources such as DVDs, 

calendars and football banners, which have allowed community member to work with young 

people and to have discussions around sexual health, wellbeing and safety. Staff discussed that 

the grants have been important but may not continue in the future. However, they identified 

that there are other opportunities for YO to link into activities such as camps that may be run by 

schools, health or youth workers, and keep YO on the agenda in this way. 

Overall, it was felt that having both streams had been very valuable, however, it was 

emphasised that the school was a stable point in the community and, in terms of planning about 

how the program might move forward, targeting the program through the school, but with 

expanded parental and community involvement, might be the better focus. 

KEY LESSONS

For both streams, significant effort has been invested by SHine SA into developing culturally 

appropriate resources, and this has been perceived very positively within communities, and has 

been a strength of the program overall.  Staff also reinforced the evaluation finding that having 

Aboriginal and, particularly in the APY lands, Anangu staff were vital to the success and cultural 

credibility of the program. 

There was discussion around the demands on SHine SA staff regarding travelling long distances 

and it was felt that driving in and spending time in community, as opposed to ‘Fly in Fly out’ 

(FIFO) was a significant strength of YO. The flexibility to drive in and spend time in communities 

was a significant part of YO’s credibility, and enhanced SHine SA’s standing relative to other 

agencies. There was some discussion as to whether it might have been valuable to have 

a team based in the APY lands rather than a wholly Adelaide based team, however from 

a management perspective this would have posed challenges as well as advantages. The 
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logistical and occupational health and safety challenges associated with long distance travel 

were discussed. It was felt that resources such as Polycom could have been utilised earlier in 

the program, to keep in touch with workers in the APY lands. Overall staff emphasised the value 

of YO’s approach to travelling to communities and would prefer this to continue rather than to 

move to a FIFO approach. 



60

SUMMARY AND CONCLUSION

In this evaluation, we focused on the following questions:

	 •	 How,	and	by	what	processes,	is	YO	developing	the	capacity	of	Health,	education	and		

  community workers, and local Aboriginal communities, to promote sexual and   

  reproductive health, wellbeing and safety for Young Aboriginal people? How does this  

  vary in different community contexts?

	 •	 What	progress	is	being	made	by	YO	to	achieving	the	short-term	outcomes	as	identified		

  in the program logic model? 

	 •	 How	sustainable	are	any	positive	outcomes	arising	from	YO,	and	how	does	this	vary	in		

  different community contexts? 

HOW	IS	YO	DEVELOPING	CAPACITY?

Our findings suggest that YO processes (both AFSP and Investing) are building significant 

capacity among individuals, organisations and communities to promote sexual health, well-

being and safety for young Aboriginal people. This has been achieved through the training and 

resources provided by each program, and the relationships and partnerships which developed 

through both streams of YO. AFSP is developing the capacity of teachers and schools, 

Investing is developing the capacity of health, youth and other community workers. In all 

the case study sites we identified examples of health workers and youth workers, and in one 

case an environmental officer having participated in Investing training. Investing works with 

community members more broadly, as health and community workers identify to the YO team 

community members who could participate in Investing training, and the SHine SA YO team 

then engage with and include community members in this training. AFSP has also involved 

parents and community members attending training alongside teachers and AEWs. 

In terms of the program processes to build capacity for workers and community members, the 

strategies used by YO consist of:

	 •	 Training

	 •	 Resources

  o AFSP: lesson guides and teaching resources (see appendix 2 for list of resources)

  o Investing: community grants and educational resources relating to sexual health,  

   well-being and safety

	 •	 Relationships

  o Relationships between YO staff members, workers and community members

  o Identifying key YO ‘champions’ in communities

	 •	 Partnerships
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  o Support from YO to establish partnerships between local agencies (and key people  

   in local agencies) to work to promote sexual health, well-being and safety for young  

   Aboriginal people

Both streams of YO involve structured training delivered by YO staff. This training was viewed 

very positively by both questionnaire respondents, and everyone we spoke in the case study 

sites to who participated in it. Internal evaluations undertaken by SHine SA also indicated that 

training for both streams of YO were positively perceived by participants. The AFSP provides 

teaching resources for communicating with students and lesson guides. The questionnaire 

results indicated that the teaching resources were found to be of high quality, very helpful, easy 

to use, flexible and culturally appropriate, and these results were supported by all the teachers 

we spoke to at Yalata and Pipalyatjara. Given the sensitive nature of the issues they cover, 

the ease of use and flexibility of the resources was identified as highly positive. Questionnaire 

respondents and teachers in both Yalata and Pipalyatjara identified that these resources 

enhanced their confidence in talking about sexual health, well-being and safety with their 

students. 

The resources provided for Investing include ‘body talk charts’ and other leaflets, DVDs 

and educational materials, in addition to financial support through the community grants for 

community activities, such as camps for young people. All of these resources were very spoken 

about in very positive terms. In Yalata in particular, resources such as the Sistergirls DVD, body 

talk charts and other educational materials, in addition to female and male condoms, were 

very highly used and formed a key means by which knowledge was spread to young people 

and issues were raised in discussion. They also played a significant part in reducing taboo and 

shame around sexual health issues. 

Our evaluation findings suggest that resources provided by YO for both program streams were 

perceived as highly useful and culturally appropriate, and this was emphasised by YO staff, who 

reported to us that considerable effort was invested into developing appropriate resources for 

YO as a whole. 

In Yalata and Point Pearce, the support from YO (both financial and organisational) to run 

camps for young people was significant. These camps were viewed very positively, as 

they provided an opportunity to enable young people to have time away from community, 

which allowed time and space for discussion of sensitive topics. Increasing the capacity of 

communities to regularly organise and fund such camps could be a fruitful area for YO to focus 

on in the future. In the example of Yalata, the young women’s camp that was being planned at 

the time of our visit was to be funded partly by the community, indicating that YO had already 

had a role in identifying community resources and developing the capacity of the community 

to recognise a need and using their own resources to achieve it. Investing community grant 

funding was used in many cases to support such camps, however, YO staff identified that 

this funding may not continue in the future, however, it may be possible to identify existing 

opportunities (such as camps run by schools and youth or health workers) and to organise for 

YO content to be included in these camps. 

The grant funding in Pipalyatjara was used towards community lunches and, for the men, 

creating a banner to be hung around the football field. The youth worker indicated there was 
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interest among the young women to have a camp which had not yet occurred. As such, our 

data suggests that increasing the occurrence and frequency of camps would be a positive use 

of community grant resources, or other YO resources in the future. If, in future community grant 

funding is not available, it will be important for YO to prioritise finding other means of financial 

and organisational support to run camps and other group-based activities for young people, as 

these were viewed as contributing towards positive outcomes. It would be important not to lose 

this aspect of the program as a result of any loss of community grant funds. 

Finally, a significant way in which YO had developed the capacity of workers and community 

members was through SHine SA YO staff developing positive relationships with key community 

members, and through this process, identifying community ‘champions’ for YO in each 

community. A key aspect of capacity building involves identifying and mobilising existing 

resources in communities and in the case of YO this often involved identifying key people 

whose views were aligned with, and supportive of YO, and who were in a position to actively 

support the introduction and maintenance of YO in their communities. 

Examples in Yalata included the coordinators of the young mothers’ group, who had strong 

social relationships with both members of the SHine SA YO team, and in Point Pearce the 

chair of the community council. SHine SA YO staff members were quite creative in how they 

developed and maintained trusting relationships by using a range of communication strategies. 

For many of these relationships, these key people had made major personal changes and 

commitments as a result of their involvement in the program which were integral to their 

engagement with their communities.   It should be emphasised however that this investment in 

building relationships between YO staff and key community champions is vulnerable on both 

sides to staff and personnel changes and moves, and in some cases absence due to illness 

and even death of key people. Indeed, YO staff reported that Investing had been a challenging 

stream to implement due to the transient nature of many community-based workers, in contrast 

to school-based workers (teachers and AEWs) in AFSP, who were relatively more stable. 

Although anecdotally we were told that in some communities YO had given rise to new 

partnerships between existing agencies to work on promoting sexual health for young 

people, we found no evidence of this in our case study communities. Rather, YO was viewed 

as utilising, maintaining and strengthening pre-existing partnerships. Partnerships were in 

some cases central to establishing YO in communities, for example, the teacher in Yalata 

explained how the AFSP was introduced as a result of links between workers in the local 

health clinic and the school. The questionnaire results suggested that some partnerships had 

been established between schools and other local agencies through the AFSP, and these were 

identified as occurring with agencies in the health sector, and to a lesser extent, education, 

social/welfare, community-based organisations, Community Councils and Police/Legal/Justice 

based organisations. The comments on this part of the questionnaire indicate that where these 

partnerships had occurred they were perceived positively. 

HOW	DO	THE	PROCESSES	VARY	IN	DIFFERENT	COMMUNITY	CONTEXTS?

The ways in which YO was implemented in different communities varied in response to 

the unique context of each community. Factors that contribute to different contexts include: 

differences in cultural identity and extent of exposure to mainstream Australian society, linguistic 
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diversity and extent of population for whom English is not a first language, internal community 

relationships and politics, the specific histories of particular Aboriginal communities, the extent 

of violence and abuse experienced in the past and present, relationships with nearby towns, and 

the presence of other agencies in communities and the degree of involvement in and support 

for YO. 

There are similar factors across all three communities, including a history of disempowerment, 

poverty and disadvantage, youth disengagement and lateral violence. However, these have 

manifested themselves to differing degrees and in diverse and nuanced ways in different 

communities. Some communities may have received more useful support in recent times from 

various agencies and may be more ready to receive a program like YO than others. 

The context in APY communities like Pipalyatjara is notably different to southern communities, 

and distinct from Yalata. Although Yalata is a remote Anangu community it is located in 

southern South Australia and is not located in the APY local government area. As such, despite 

the link in relation to Anangu culture, Yalata is separate from the APY lands in relation to 

bureaucratic, administrative and geographic boundaries.  

We were informed by participants who work for Anangu Education services in Pukutja/

Ernabella that APY communities have a strong and distinct cultural identity and language. 

They emphasised the unique-ness of being Anangu as opposed to Aboriginal. Indeed, the 

engagement between YO staff and APY communities was perceived to have improved since an 

Anangu staff member had been employed by SHine SA. It was emphasised that the program 

could be improved if both a female and male Anangu worker were employed to work on YO. 

It was also emphasised that employing Aboriginal workers (who were not Anangu) was not 

sufficient to address concerns of Anangu communities in regard to the cultural credibility of the 

program. 

One key difference from our observation between Yalata and APY communities appeared to be 

the extent to which English is spoken. During our visit in Yalata, English was widely spoken and 

community members spoke to us in English. In contrast, the Anangu Education Officers from 

Pukutja/Ernabella spoke to us in Pitjantjara using an interpreter, and SHine SA YO staff also told 

us that language was a significant issue in APY communities, with interpreters being necessary 

to work with community members. This suggests that APY communities have a strong 

connection to traditional culture, through language, which may be lacking in other Aboriginal 

communities in South Australia. This should be viewed as a strength of these communities that 

they have retained as strong connection with language. Nevertheless, it is also a challenge 

for agencies and services in regard to working in these communities, and in the case of YO, 

it meant that SHine SA had to invest considerable time and resources into developing YO 

materials to be culturally and linguistically appropriate. 

Point Pearce was significantly different to the other two communities. It is not as remote and is 

close to rural farming towns on the Yorke Peninsula, and is reasonably accessible to Adelaide. 

This has meant that it is relatively exposed to mainstream Australian culture and values. This 

was evident on our visit, as two local men spoke about YO openly to both the female and the 

male researcher, whereas in Yalata the men spoke to the male researcher and the women 

spoke to the female researcher. Such issues would have influenced how SHine SA staff were 
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able to initially work with different communities and introduce YO. The historical context of Point 

Pearce has meant that, in comparison to the Anangu culture of Pipalyatjara and Yalata, there 

may be a relative disconnection from traditional cultural identities. 

The proximity to rural towns has also given rise to somewhat complicated relationships 

between Point Pearce and the communities in the surrounding area.  This was evident in the 

relationship between Point Pearce and Maitland school. Maitland School has not introduced 

AFSP, whereas both schools in Yalata and Pipalyatjara are Anangu schools, and both have 

introduced AFSP. In addition, Anangu secondary students from both Yalata and Pipalyatjara 

attend Wiltja in Adelaide, where material relating to sexual health, well-being and safety is 

delivered to them directly by SHine SA staff, whereas this is not applicable to secondary-age 

students from Point Pearce. 

In all cases it has taken considerable effort and resources on the part of SHine SA staff to 

identify and work in these different contexts in ways which are appropriate. These differing 

contexts explain the lengthy periods of time it has taken to establish both streams of YO in 

some communities, and why in some communities (such as Point Pearce), one stream may be 

established but the other is not. 

IS	YO	ACHIEVING	POSITIVE	OUTCOMES?

In the evaluation, we focused upon whether YO is achieving certain outcomes, through 

program processes to build capacity (for example, training, resources, relationship building). 

In particular, we were interested in the extent to which YO is achieving short-term outcomes 

as identified in the program logic. If YO is achieving these outcomes then, using a program 

logic approach, it can be inferred that progress is being made towards achieving longer term 

outcomes and the aspirational goal.  The short-term outcomes are as follows: 

Within the community, there will be:

	 •	 An	increased	level	of	knowledge	and	skills.

	 •	 An	increased	capacity	to	recognise	and	foster	respectful	relationships.

	 •	 An	increased	use	of	contraception	to	assist	in	making	choices	on	having	children.

	 •	 An	increased	rate	in	testing	for	STIs.

If these are being achieved, then it can be inferred that progress is being made towards 

achieving longer-term outcomes: 

	 •	 To	contribute	to	equity	in	health	literacy,	equity	in	access	to	health	services.	This	is	based		

  on the principle that All Aboriginal and Anangu children have access to comprehensive,  

  age and culturally appropriate, respectful relationships and sexual health education   

  programs in school, beginning in early Primary years and delivered by trusted and   

  trained  teachers;

	 •	 To	contribute	to	a	reduced	rate	of	teenage	pregnancy	and	a	decreased	prevalence	in		

  positive results for STIs; 

	 •	 To	contribute	to	a	reduced	incidence	of	sexual	violence.
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We found evidence that progress has been made in achieving all the short term outcomes. 

There was strong evidence that the program had increased knowledge and skills in the 

communities, and an increased capacity to talk about sexual health and well-being, safety 

and respectful relationships. In the case study sites, all participants we spoke to who had 

participated in Investing or AFSP identified that they had increased their knowledge and 

skills in the issues of sexual health, well-being, safety and respectful relationships, and 

communicating about these issues with young people. 

This was reinforced by the questionnaire results, in which the majority of respondents identified 

that they had increased their own knowledge and confidence in relation to discussing sexual 

health, well-being and safety with young Aboriginal people. This was also reflected in the 

internal training evaluations undertaken by SHine SA. Questionnaire results also indicated 

that participants believed that other staff in their school had increased their knowledge and 

confidence, particularly in regard to knowledge about sexual health issues facing young 

Aboriginal people, and confidence in talking about personal safety. Questionnaire responses 

also reflect the perception that Aboriginal students had increased their knowledge, confidence 

in talking about sexual health, well-being and safety and had increased their usage of 

contraception and uptake of STI testing. This was supported in the case study communities: in 

Yalata participants reported increased testing among young people for STIs, and in Point Pearce 

we were told that after attending a women’s camp, two young women sought out and received 

contraception to prevent pregnancy.

Data from our case study sites suggested positive outcomes such as reducing the shame 

and taboo experienced by young people about talking about sexual health issues. In regard 

to longer-term outcomes, it was significant that in Yalata there were anecdotal reports of 

reduced violence after the program had been running. In Yalata we were told that men who 

had undertaken Investing training advised one male member of their community to stop being 

violent towards his partner.

However, among everyone we spoke to it was emphasised that such changes are very fragile 

and vulnerable to not being maintained, particularly if YO no longer received funding and 

SHine SA were not able to continue to run the program and provide support to communities.  

Positive changes are also vulnerable to other factors beyond control of SHine SA such as other 

personnel changes in communities and issues such as deaths in community and the grief and 

loss that accompanies it. 

LIMITATIONS OF YO

The program has struggled with what were at first apparently rigid and unrealistic KPIs, 

setting a standard of milestones across all 17 communities regardless of contextual differences 

between communities and the need for adequate time to ensure a sound community 

engagement process. 

Demands of travel for SHine SA YO staff have also been a significant challenge. Extended 

periods away from home and family, the geographic dispersal of the team with limited 

opportunities for meeting together, are all in tension with the need to build an authentic 

presence in all the participating communities, and with the need for good staff support and 
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continuity. However, despite these challenges, YO staff identified that a willingness to drive to, 

spend time in and sleep overnight in communities was a significant strength of the program, 

and enabled them to build trusting and genuine relationships ‘on the ground’ with community 

members. 

There are also difficulties in working across so many communities with different cultural 

contexts. For example, while the program logic of YO builds on key relationships in the 

Investing stream making ripples outward into the local community, at Point Pearce we heard 

that for many in that community their closest support might come from relatives and friends in 

Adelaide, rather than locally.  

The two streams of YO have been envisaged as complementing each other in a synergistic 

relationship. The participants in Pipalyatjara explained how the information being discussed in 

school is then reinforced at home and in community. However, the demand to build capacity 

in so many target communities and in both the education system as well as other groups of 

workers, and in communities more broadly, has meant the program was very ambitious.  One 

consequence has been extensive demands on the YO team, who constitute a fairly small group 

of staff at SHine SA. The YO response has been a pragmatic one of working with what energy 

and opportunities have presented in each community setting. As a consequence of these 

diverse contexts, the balance of engagement and impact from the two streams has varied 

across both communities and time. 

Our evaluation findings suggest that both streams of the program have value, and yet there 

may be advantages to consolidating the focus of the program. YO staff reported that, looking 

forward, this challenge of managing both streams may be addressed by a redesign of YO 

to have the school as the focal point for program activities, as it is a stable institution in 

communities, but broadening the focus to include more parental and community involvement. 

Thus, it is envisaged that an altered and expanded version of AFSP could continue, 

incorporating the community involvement which has been a key aspect of Investing. 

LIMITATIONS OF THIS EVALUATION

The degree to which this evaluation can provide a comprehensive and accurate picture of the 

YO program across all 17 communities is significantly limited. Constraints of time and budget 

meant that we were only able to consider 3 of the 17 communities and analyse the views of 

a relatively small number of questionnaire respondents. In regard to the questionnaire, 16 

respondents is clearly a small sample size, and it is possible that only respondents who had 

favourable views of the AFSP selected to complete the questionnaire. Nevertheless, the 

questionnaire results are both internally consistent and consistent with the findings from the 

case study sites.

The evaluation only considered 3 communities, and as such, this is a very limited view of how 

the program is operating across all 17. From discussions with SHine SA staff it seems that the 

program is progressed to varying extents in other communities. We understand that some 

APY and non-APY communities are less progressed with YO than the three communities we 

considered. Furthermore, from our discussions with SHine SA YO staff, we have learnt that 

in APY communities Investing is not as progressed as AFSP, whereas in some non-APY 

communities Investing has progressed but there have been significant challenges in introducing 
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the AFSP into local schools. However, we are advised that in all cases progress is being made.

A further methodological challenge was the need for us to combine adequate rigour in 

data collection with the necessity of being accepted by the participants in the case study 

communities, and enabling them to be open in our interviews. This meant that our approach 

was unstructured and informal and not always recorded.  We acknowledge this as a 

compromise, but believe it was necessary to be acceptable to community, and did enable the 

sharing of some important views. 

HOW	SUSTAINABLE	ARE	THE	CHANGES	ARISING	FROM	YO?

At this stage, if YO were to cease, we conclude that the changes described above are largely 

not sustainable. It is possible that, as a result of having undergone training, some workers 

may be able to continue informally spreading their knowledge through their existing networks, 

however if they left the community, this knowledge would not continue. The disillusionment 

and disappointment that would be felt in communities if YO were to stop completely would be 

significant. 

All of the changes that have been made are fairly fragile. The process of capacity building is 

in its early stages and needs to continue. This is particularly important given the communities 

participating in YO all are coping with significant and ongoing legacies of oppression, 

disempowerment and the lateral violence that results from such oppression. All participants 

we spoke to reported needing more years into the future to work on this issue, and this was 

reinforced by the comments of questionnaire respondents. Capacity building in sexual health 

and well-being for young Aboriginal people requires long-term investment. Given the sensitive 

and confronting nature of this topic, and the recent history in some Aboriginal communities of 

abuse and violence, there are no quick fixes. 

There are many factors in each community which are outside SHine SA’s immediate control. 

Community politics and relationships, past experiences of working with other agencies, past 

experiences of sexual abuse and the experience of deaths in community and associated grief 

and loss all impact on how SHine SA is able to engage with community and build capacity. In 

addition, personnel changes in key community people outside of SHine SA, such as teachers, 

health workers and community leaders tend to erode the awareness and community capacity 

that has been built by the program and the collaboration that often follows. Given this context of 

largely adverse pressures, success for YO in some communities may be initially in preventing 

or slowing damaging impacts, rather than achieving short term positive gains. Longer term 

positive outcomes will depend on sustained support and resources in order to continue to 

develop, maintain and consolidate community capacity.
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Appendix 1: YO Internal Training evaluations

The following reports were provided by Shine SA YO staff for inclusion in this evaluation report. 

January to June 2012 Yarning On summary reports for the Aboriginal Focus 
School and Investing in Aboriginal Youth training

The Yarning On program provides training through 2 programs aiming to build the capacity of workers 
including teachers, Anangu Education Workers (AEW), Aboriginal Community Education Officers 
(ACEO), Community Education workers, whether they are generic or youth specific but those who have 
a mandate to work with young Aboriginal people and community members.

Training is delivered both formally and informally, tailored to the specific cluster of workers or 
community and tailored dependant on factors such as:
	 •	 Literacy
	 •	 Education	levels
	 •	 Role	mandate
	 •	 Cultural	location	and	background
	 •	 Issues	within	the	community	setting
	 •	 Comfort	with	topic	area
	 •	 Resources	available

Between January 2012 and June 2012 the Yarning On program collectively engaged 175 participants in 
8 training sessions, 1 co training with the main stream focus school team, 3 camps, 1 co teaching and a 
Wiltja Residential workers training workshop within the Aboriginal	Focus	Schools	Program (5) and 
the Investing	in	Aboriginal	Youth	Program (3). 67 of those contacts were students, both male and 
female.

Formal written evaluation is not appropriate in many instances. Many participants have English as a 
second language and literacy levels are not high enough to read or complete the evaluation tool or it 
may be deemed not to be appropriate at that time. Consequently a range of evaluation tools are utilised 
including written and verbal feedback and comments on activities.

The summaries below are divided into the respective programs that are the Aboriginal	Focus	Schools	
Program and the Investing	in	Aboriginal	Youth	Program.

Aboriginal Focus Schools Program
Process and impact evaluations were collected using 3 different methods depending on the group 
involved. This report provides a summary of the 3 and an overall summarization.

Of the 5 training sessions,3 were evaluated through formal written feedback, 1 through a PMI 
(plus/minus/interesting) written process and one verbally. If written evaluations were not collected, 
participant’s verbal feedback was gained.

From the 3 training sessions that had written feedback 64% of participants (n= 14) submitted an 

evaluation form. 
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Of that number 78% of the participants were female and 22% male. The age was varied:

3 in the  20 – 30 age range, 
6 in the  31 – 40 age range
1 in the  41 – 50 age range and

4  in the  51 +     age range

Age of Participants

3, 21%

6, 44%

1, 7%

3, 21%

1, 7%

20-30
31-40
41-50
51-60
61+

Participants were asked to describe any previous experience they had had in teaching relationships and 
sexual health. The majority of responses were no experience with some having had limited teaching 
experiences at some year levels. 

Participants were asked to rate their confidence to teach relationships and sexual health education 

before participating in the training and after the training.
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Confident Very Confident

Confidence Before Training
Confidence After Training

Not confident Low confidence Confident Very confident

Before training 3 7 2 1

After training 0 3 7 3
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This indicates that 71	%	of	participants	now	feel	confident	or	very	confident to teach relationships 
and sexual health after training against 21% who felt that way before training.

Individual sessions were also evaluated.

Session: Values and Feelings

0

1

2

3

4

5

6

7

8

Not Confident Low
Confidence

Confident Very Confident

Participants confidence to teach
in this area before the session

Participants confidence after
participating in the session

42% indicated that they had confidence to teach this topic before training, this grew to 83%	after	
training. Some comments included:

Comments: 

Great to understsand the lessons about feelings and have resources easily accessible.

Feelings are always hard to convey to males.

Has been informative and enjoyable sessions.

The activities helped me understand how to create a safe environment for sts to be participants

I am not a teacher, but activities so far will help me assist a teacher whilst teaching their class

Great interactive activities. Could see kids being hesitant at first to join in but then would become 
comfortable, enjoy it and get a lot out of it!

Awesome, lots of fun!!! Kids will love it

I am confident expressing myself and interested in working with students in this way. I encourage 
students to express themselves appropriately

I was never confident to talk about these topics before but after this training I think I should be able 
to talk with kids
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Session: Puberty
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8% indicated that they had confidence to teach this topic before training, this grew to 75%	after	
training. Some comments included:

Great hands on activities that we can use in class. The multilingual large book was good - I’d use it 
for the kids in class!

Good practice activities; theory coverage of the topic very useful!

More knowledge but still embarrassed!

Lots of fun

Never confident before. I think I can now talk about puberty with kids

Fun, engaging activities

Good resources
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Session: Relationships
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58% indicated that they had confidence to teach this topic before training, this grew to 92%	after	
training. Some comments included:

Easy to see how the activities could be moderated to suit certain yr levels and situations

I would feel confident to discuss the above subject with the students I work with

Really liked this. Think I could adapt for junior primary use for friendships for example

Love the cards, fantastic

Got some clear ideas about teaching relationships
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Session: Gendered roles
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46% indicated that they had confidence to teach this topic before training, this grew to 85%	after	
training. Some comments included:

This section really challenged my thought process - hopefully I can work on being more open 
minded and less stereotypically biased

Missing out on previous big session, I think has impacted to some extent but on the whole it is 
really engaging and interesting

Eye-opener

Really opened my eyes

Good resources
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Session: Safety and Responsibility

54% indicated that they had confidence to teach this topic before training, this grew to 83%	after	
training. Some comments included:

Great ideas to engage in open discussion - hopefully can adapt to the community (in appropriate 
language and culturally acceptable ways)

Could have done more on protective behaviour stuff for Indigenous/mental illness etc

I think the session is great and informative

Great activities!!

Great ideas, love the cards!

Scenario cards were really good
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Session: Sexual Health Decisions

31% indicated that they had confidence to teach this topic before training, this grew to 83%	after	
training. Some comments included:

I feel that I will be able to deliver convincing lessons

Enjoyed discussion - think students would find it interesting

Good discussions
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Session: Sexually Transmitted Infections and Contraception
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36% indicated that they had confidence to teach this topic before training, this grew to 100%	after	
training. Some comments included:

Useful, learnt a bit

Very interesting and informative for me as well as for teaching. Maybe more on STI’s but we were 
on a timeline

Well said - very informative. Thanks

Participants were asked if their	expectations	for	the	training	were	met.	100%	responses	said	
YES.

When asked if the program catered	to	their	specific	teaching	needs (context). 90% of respondents 
answered positively. Comments included:

Yes, able to adapt to [specific community] context

Yes - I’d now feel comfortable talking to children and answering questions

Yes sort of, but hard to do Indigenous stuff

Yes, SHine has really made an effort to be relevant to our content and understand we are different 
to other schools in a similar context

Yes

Being JP, not really

Yes very insightive and some new knowledge

Yes

Asked what some of the highlights	of	the	program were for you, a range of responses covered the 
following areas:

The Life Line - very powerful and empowering exercise that does not happen often enough in 
Community

Resources/activities we can use straight away. The red (5-10 years) book with lessons. 
Comfortable and open discussions. Friendly trainers.

Have to remember about diversity

Practical activities were very good!

Safety issues

Great activities encouraged participation and interaction

I learnt about the new contraceptives available

Sexual diseases and contraceptive. How it has changed since I went to school

It was all good
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Knowledge about health topics to be taught

Resources

Asking how the training	could	be	improved	or	if	they	had	any	additional	comments, once again 
the responses were varied but overwhelmingly	positive

It would be really good to have a session again with 1. Clinic 2. AEW’s 3. Community

It was all good! Can’t suggest anything...at this point (maybe after working with the kids I’ll think of 
something)

More on protective behaviours. More focus on criminal law

In the future - maybe ideas for implementing at a younger level

I found it satisfactory

You guys were fantastic, can’t think of anything. Well done guys.

The trainers are excellent

Really appreciate team actually coming to our community after we are exptected to travel. Training 
here allows all to better understand the context so the training is much more meaningful

This has been very well presented. You made us all feel comfortable talkinga bout topics that 
people can be uneasy talking about. Fantastic resources, teaching methods and suggestions. Thank 
you so much for coming to [Community].

Very informative. Lots of fun. Well done!

You all worked really hard at adjusting the program to our context and community - THANK YOU!

Great facilitators made it enjoyable and easy to learn and understand

Grea job guys

Great program

Very interesting content that was presented in a fun way

Thank you

Participants were asked to comment	on	the	day/time	and	materials	used.	100% rated these areas 
as excellent or satisfactory. 

Plus/Minus	or	Interesting	evaluation	-	summary

This evaluation occurs where the setting and audience is deemed to best suit a brief evaluation. Often 
guided by literacy levels and settings. 
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Plus •	 Information	/	resources

•	 Like	casual	approach	–	approachable,	friendly	presenters

•	 Well	organised

•	 Valuing	our	feedback

•	 Nice	environment

•	 Also	the	activities	were	relevant	and	would	be	great	in	a	classroom	

setting if AEW’s were capable of helping out

•	 Interactive	–	hands	on

•	 Not	lecture	style

•	 Movie	(Nana)	was	a	big	winner

•	 Very	receptive	to	feedback

•	 Friendly	and	nice	–	I	liked	the	introduction	to	student	teachers

•	 The	activities	were	interesting	and	well	thought	out

•	 Interactive	–	good!

•	 Interactive.	Resourceful	use	of	ICT

•	 Variety	of	activities

Minus •	 Lots	of	info.	Short	period	of	time

•	 Shame	AEW’s	are	missing

•	 A	bit	faster	please	–	less	time	working	in	groups

•	 Could	move	faster

•	 Really	should	have	AEW’s	here

•	 All	AEW’s	were	missing	today

•	 Too	long	of	a	day!	(but	know	there	is	no	other	way)

•	 Talked	to	much	–	be	more	concise

•	 Long	day	with	3	hours	training	tacked	on	to	a	teaching	day

•	 Need	to	consider	language	barrier	–	should	consider	using	pictures	and	

role plays

Interesting •	 Activities

•	 Anangu	culture	was	really	interesting/useful

•	 Seeing	what	you	do

•	 The	Anangu	culture	stuff	was	interesting

•	 Looking	into	different	family	structures	of	Anangu

•	 The	difference	between	Anangu	vs	parinpa

•	 How	much	overlap	there	is	between	the	keeping	safe	curriculum	and	

the SHine stuff

•	 Seeing	the	timeline	of	Anangu	life	expectations

Comments •	 Thank	you	very	much	for	coming	up

Overwhelmingly participants found the training interesting and useful. To be aware of, is the pace of 
delivery, which was targeted at the newest participants level. AEW’s had been expected to attend and 
due to community business didn’t attend either days. AEW training is scheduled for Term 3 2012. 
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Investing	in	Aboriginal	Youth	Program

Two of the three training programs were evaluated through written evaluation. The Investing in 
Aboriginal	Youth	program works with community based Aboriginal or Anangu workers and key 
community members. Where possible feedback is gained using written evaluations but where this isn’t 
possible, satisfaction and process evaluation is gained verbally. 
Participants were asked to rate the training by session and activity. This feedback also supports program 

changes.

Confidence to talk about sexual health

0

2

4

6

8

10

12

Confident Maybe Confident Not Confident

Participants confidence to talk
about sexual health with people
before the training

Participants confidence to talk
about sexual health with people
after the training

Participants where asked to rate their confidence to talk about sexual health with young people before 
and after training.

100	%	of	participants	now	feel	confident to talk to young people about relationships and sexual 
health after training against 80% who felt that way before training.

Individual sessions were also evaluated.

56% of participants filled in the evaluation tool and they were asked to rate each session against the 
following:

•	 I	found	this	session	relevant	and	useful	to	my	work
•	 This	session	was	presented	in	a	clear	helpful	way
•	 The	session	was	culturally	ok
•	 I	feel	I	know	more	about	this	topic
The results have been collated for all questions and summarised below. These are percentages given as 
YES responses and against the number of questions responded too.
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The	session	was:	 relevant								 clear	and	helpful			 culturally	ok	 I	know	more	

Safe group settings 90 100 100 100 

What is sexual health 90 100  90 100

Lifeline 90 100  90 90

Values and beliefs 87.5 100 100 100 

Relationships 90 100  90 100

Diversity 90 100  90 100

Anatomy 90 100  90 100

Safer sex 90 100  90 100

Contraception 90 100  90 100

Condom use 90 100  90 100

Pregnancy options 87.5 87.5 75 87.5

Sexually transmitted Inf 100 100  85 100

Peer education 90 100  90 100

Gender and power 100 100  90 100

Sex, ethics and the law 100 100  87.5 100

Overwhelmingly participants indicated that the program was	relevant,	clear	and	helpful,	culturally	
OK	and	that	their	knowledge	was	now	increased.

Some comments included:
•	 	 “very	easy	to	talk	with	facilitator	great	understanding	both	way”
•	 	 “very	interesting”
•	 	 “well	I	learned	something	new	I	did	not	know	ladies	had	3	holes”
•	 	 “was	excellent	-	learnt	some	new	things.	I	understand	the	women	baulked	at	the	male	chart	and		
  refused to look at it - if they can't look at it how do they expect to talk to young women about it”
•	 	 “need	to	encourage	women	to	talk	about	body	parts	of	both	sexes	if	they	can't	they	can't	help		
  the youth”
•	 	 “Morning	after	pill	was	explained”
•	 	 “other	than	saying	condom	prevents	STIs	-	it	may	pack	more	punch	if	the	impact	of	these		 	
  diseases are talked about”

Conclusion and recommendations

As in the previous evaluation summary June – December 2011 it is evident that both the Focus School 
and Investing in Aboriginal Youth training met the needs of the majority of those attending. 

In the Investing in Aboriginal Youth training, the majority of participants identify as Aboriginal. The 
content was culturally appropriate according to most of those participants. Where a participant 
expressed it was not, the section was usually one which was more confronting for the participants such 
as body parts of men and women, contraception, pregnancy options and diversity which have been 
areas that have challenged many people exploring those for the first time.

The facilitators were rated highly and the participants found the content useful and overwhelmingly had 
increased knowledge and confidence to teach relationships and sexual health in an educational and 
community setting and the relevance to their work was evident.

Although training in the majority of target schools and in many communities has occurred, the staff 
turn over in rural and remote Aboriginal Schools and youth agencies is high. The target group for the 
program has had a strong emphasis on building the capacity of Aboriginal and Anangu community 
workers and members as those people who are more likely to stay in community.
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July	to	December	2011	Yarning	On	summary	reports	for	the	Aboriginal	Focus	
School	and	Investing	in	Aboriginal	Youth	training	

The Yarning On program provides training through 2 programs aiming to build the capacity of workers 
including teachers, Anangu Education Workers (AEW), Aboriginal Community Education Officers 
(ACEO), Community Education workers, whether they are generic or youth specific but those who have 
a mandate to work with young Aboriginal people and community members.

Training is delivered both formally and informally, tailored to the specific cluster of workers or 
community and tailored dependant on factors such as:

•	 Literacy
•	 Education	levels
•	 Role	mandate
•	 Cultural	location	and	background
•	 Issues	within	the	community	setting
•	 Comfort	with	topic	area
•	 Resources	available

Between July and December 2011 the Yarning On program collectively engaged 201 participants in 21 
training sessions within the Aboriginal	Focus	Schools	Program (15) and the Investing	in	Aboriginal	
Youth	Program (6). The Wiltja Residential Facility Program also had 101 student contacts, both male 
and female and 6 Aboriginal Care Workers over 6 sessions (includes 1 camp for boys).

Formal written evaluation is not appropriate in many instances. Many participants have English as a 
second language and literacy levels are not high enough to read or complete the evaluation tool or it 
may be deemed not to be appropriate at that time. Consequently a range of evaluation tools are utilised 
including written and verbal feedback and comments on activities.

The summaries below are divided into the respective programs that are the Aboriginal	Focus	Schools	
Program and the Investing	in	Aboriginal	Youth	Program.

Aboriginal Focus Schools Program
Of the 15 training sessions, 8 were evaluated through written feedback. Included in the 15 training 
sessions are 2 program planning and update sessions, 2 team teaching sessions and 3 Anangu training 
workshops. If written evaluations were not collected, participant’s verbal feedback was gained.

From the 8 training sessions that had written feedback 69% of participants (n= 49) submitted an 
evaluation form. 

61% of the participants were female and 35% male.

The age was varied:
19 in the 20 – 30 age range
13 in the 31 – 40 age range
8  in the 41 – 50 age range and
7  in the 51 – 60 age range

Participants were asked to describe any previous experience they had had in teaching relationships and 
sexual health. The response ranged from none to delivering the Focus School program in a previous 
school.

When asked if they had received any training in the area of relationships and sexual health 47% 
responded yes and 43% no. Training had been received through various mediums including some formal 
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Not confident Low confidence Confident Very confident

Before training 5 19 12 4

After training 1 1 27 11

training through SHine SA and University training, to co-working with another person or information via 
another service provider.

Participants were asked to rate their confidence to teach relationships and sexual health education 
before participating in the training and after the training.

This indicates that 95	%	of	participants	now	feel	confident	or	very	confident to teach relationships 
and sexual health after training against 40% who felt that way before training.

Individual sessions were also evaluated.

Session: Values and Feelings
52% indicated that they had confidence to teach this topic before training, this grew to 85%	after	
training. Some comments included:

Comments: 
•	 Really	impressed	with	the	range/variety	of	interactive	activities/games	that	compliment	the			
 information
•	 I	am	excited	about	teaching	‘Yarning	On’.	I	believe	the	students	will	enjoy	the	sessions
•	 Very	well	presented	and	a	good	range	of	activities.	Resource	book	set-out	in	user	friendly	way.	
•	 Awesome	sessions	with	great	teaching	notes	&	activities.	I	like	the	‘would	you	like	to	share?’
•	 Interesting	–	pleased	it	is	so	activity	based
•	 All	very	good	with	great	resources	and	information	and	support
•	 Really	useful	and	hands	on!	An	enjoyable	session

Session: Puberty
50% indicated that they had confidence to teach this topic before training, this grew to 84%	after	
training. Some comments included:

Comments: 
•	 Again	the	resources	available	to	utilise	in	order	to	get	this	message	across	is	fantastic
•	 Activities	will	be	a	big	part	of	this	section	of	the	program	for	classes	and	I’m	looking	forward	to		
 conducting some of the activities
•	 I	thought	this	session	was	great	and	would	be	useful	with	the	kids

Session: Relationships
75% indicated that they had confidence to teach this topic before training, this grew to 91%	after	
training. Some comments included:

Comments: 
•	 Good	to	see	the	development	of	relationships	in	the	younger	years	program
•	 The	practical	sessions	which	lead	to	discussions	were	excellent
•	 Very	good	the	ones	that	opens	up	conversations
•	 Still	understanding	how	others	try	to	keep	relationships	tight	and	how	others	struggle
•	 Wanting	more	info	to	teacher	–	facts,	stats	etc
•	 Reinforces	notions	of	appropriate	levels	to	pitch	information	with	regard	to	scenarios
•	 The	cards	&	tree	make	it	less	confronting	&	if	somebody	is	experiencing	negative	relationships		
 they can be more anonymous. 
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•	 Some	difficult	concepts	to	deal	with	when	working	with	young	people
•	 I	have	a	counselling	background,	activities	are	always	useful
•	 Well	taught	and	explained

Session: Gendered roles 
58% indicated that they had confidence to teach this topic before training, this grew to 95%	after	training. 
Some comments included:

Comments: 
•	 Learned	a	lot	in	this	session.	Much	more	‘in	depth’	than	I	first	thought.	Definition	of	‘gender’	opens	up	a		
 lot or areas for discussion
•	 An	incredibly	important	section	of	the	entire	program	–	good	to	see	how	this	could	be	approached		 	
 from a teaching point of view
•	 A	very	strong,	vibrant	discussion	opened	up	provoking	thinking	ground	around	a	range	of		 	 	
 methodological possibilities
•	 Good	to	see	in	session
•	 You	could	do	many	activities	within	gender	and	power
•	 Great	stereotyping	activities
•	 Awesome	delivery	–	gr8	activities	and	activities	are	always	useful
•	 I	am	much	more	confident	with	the	areas	I	have	to	cover	and	have	a	much	better	idea	of	the		 	
 discussions we may have

Session: Safety and Responsibility
61% indicated that they had confidence to teach this topic before training, this grew to 95%	after	training. 
Some comments included:

Comments:
•	 Great	activities	for	discussions	to	promote	safety
•	 Learnt	so	much

Session: Sexual Health Decisions
56% indicated that they had confidence to teach this topic before training, this grew to 89%	after	training. 
Some comments included:

Comments: 
•	 Same	–	great	resources	to	utilise	and	have	participants	physically	interact
•	 Scenarios	and	discussions	was	vibrant
•	 I	need	to	use	the	content	a	little	more!	The	discussions	were	excellent
•	 Excellent	interactions
•	 Good	use	of	videos	and	activities
•	 Great	resources,	good	discussion	cards
•	 Excellent	

Session: Sexually Transmitted Infections and Contraception  
63% indicated that they had confidence to teach this topic before training, this grew to 89%	after	training. 
Some comments included:

Comments: 
•	 Tactile	and	visual
•	 Loved	the	support	materials
•	 A	difficult	subject,	but	with	the	Shine	resources,	it’s	less	embarrassing	for	both	student	and	teacher
•	 Would	have	been	good	to	have	more	time	–	lots	of	new	contraception’s	that	work	in	difficult	ways
•	 Very	informative
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Participants were asked if their	expectations	for	the	training	were	met?	100%	responses	said	YES.

Comments included:
•	 Fun,	inclusive	and	great	presenters,	made	everyone	comfortable	&	++	support
•	 Training	was	great,	but	as	a	secondary	teacher,	I’m	scared	silly	about	the	ramifications	to	me		 	
 personally
•	 Yes	–	comprehensive	with	good	explanation	of	activities
•	 Yes,	training	was	excellent
•	 Yes	good	resource,	clearly	structured	and	sequential
•	 Yes,	very	keen	to	get	a	community	nurse	in	to	liaise	with	our	kids
•	 Yes-	not	really	enough	time	for	the	discussions
•	 Yes,	all	interesting	activity	based	presentation	I	heard	it	was	good	from	lots	of	teachers
•	 Yes,	I	thoroughly	enjoyed	it	combining	practical	with	theory
•	 Yes,	all	activities	were	useful	and	able	to	be	adapted	into	a	classroom	setting.	I	also	learnt	a	lot	and	the		
 presenters put me at ease

When asked if the program catered	to	their	specific	teaching	needs (context). 92% of respondents 
answered positively. Comments included:

•	 Yes,	very	good	with	relaxing	for	context	Aboriginal	community
•	 Absolutely,	looking	forward	to	planning
•	 Not	sure	–	I	am	looking	forward	to	examining	books	and	planning	in	my	own	mind	what	to	teach
•	 Good	program	and	excellent	that	you/they	are	open	to	developing	it	for	the	APY	Lands-	in	recognising		
 how different it is teaching Aboriginal kiddies
•	 Yes	although	I	teach	jp	and	have	new	knowledge	and	understandings	that	will	be	transferable
•	 No	–	context	proves	difficulties
•	 In	a	way	I’m	still	understanding	how	young	people	think
•	 Yes	to	validate	methodologies	and	pedagogy	
•	 Yes,	showed	some	great	techniques	that	encourage	involvement	and	discussions
•	 Yes	x	15
•	 Yes,	but	will	compliment	this	with	use	of	ACEO’s	and	local	health	workers
•	 Yes,	I	now	have	a	whole	lot	of	ideas	and	activities	and	feel	as	though	I	have	a	lot	of	support	and		 	
 resources available to me
•	 Very	specific	to	the	lessons	we	are	teaching
•	 Good	background	information
•	 Program	catered	for	specific	teaching	needs
•	 Yes,	it	is	structured	well	for	our	SAASTA	kids
•	 The	program	was	useful	as	it	considered	the	context	of	our	students	in	a	small	Aboriginal	community
•	 Yes,	as	I	teach	HPE	I	can	use	every	resource	supplied

When asked if they would you like additional	information	/	training on any topics relating to relationships 
and sexual health education, there were 13 respondents. 6 said yes. Those were:

•	 Planning	sessions
•	 Yes	–	how	to	support	Anangu	in	teaching
•	 How	to	empower	young	girls	to	take	responsibility	and	have	confidence	to	say	no
•	 Yes	–	all	resources
•	 All
•	 In	future
•	 Yes!	Anything	I	could	use	for	health	and	wellbeing
•	 Contraception’s	–	anything	new?
•	 Yes,	as	above,	would	love	the	contact	help,	resource	contacts
•	 Just	resources
•	 Any	extra	info	will	be	handy	as	a	teaching	resource
•	 Healthy	relationships	re	girl	issues
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Asked what some of the highlights	of	the	program were for you, a range of responses covered the following 
areas:

•	 Being	together	–	people	from	different	areas	–	school/community/clinic/Shine	SA
•	 Working	with	the	Anangu	workers,	Aboriginal	workers	and	agencies
•	 Good	hands	on	activities	and	having	group	discussions	
•	 Activities	and	opportunity	to	team	teach
•	 It	went	quickly,	a	great	bunch	of	teachers	to	work	with,	lots	of	interaction
•	 Actually	completing	some	of	the	activities	so	we	are	able	to	see	for	ourselves	what	it	looks	like	and			
 how it works
•	 All	the	discussions,	some	challenged	my	way	of	thinking	and	made	me	think	of	these	topics	through		
 my students perceptions
•	 Useful	info	and	resources,	presenters	who	know	their	info	and	present	it	in	a	way	that	made	me	feel		
 comfortable
•	 Sexually	transmitted	infections,	safe	sex	–	sexual	health	decisions,	contraception	and	pregnancy,		 	
 relationship tree

Asking how the training	could	be	improved, once again the responses were varied but overwhelmingly	
positive

•	 Always	could	use	more	time	–	NEVER	ENOUGH	TIME!!!!
•	 It	couldn’t	because	it	was	improved	in	a	way	for	us	to	understand
•	 More	culturally	sensitive
•	 Excellent	presenting	and	facilities	–	variation	of	activities,	more	practical	activities
•	 Nothing
•	 Was	great
•	 More	time,	condensed	course	is	difficult
•	 None	really,	although	watching	the	tutors	give	a	lesson	to	our	students	while	we	observe

Participants were asked to comment	on	the	day/time	and	materials	used.	100% rated these areas as 
excellent or satisfactory. 

3 workshops were held with Anangu Education workers to train and trial the curriculum and activities for use 
on the APY Lands. Their active participation and willingness to attend the workshops and trial and improve 
the activities so they can teach them in the class was excellent. Overall feedback was that the curriculum and 
activities were useful and relevant with some amendments being suggested and ‘workshopped’. They also 
suggested using language and this is being incorporated. 

Investing in Aboriginal Youth Program
Three of the six training programs were evaluated through written evaluation. The Investing	in	Aboriginal	
Youth	program works with community based Aboriginal or Anangu workers and key community members. 
Where possible feedback is gained using written evaluations but where this isn’t possible, satisfaction and 
process evaluation is gained verbally.

Participants were asked to rate the training by session and in the following areas:

Relationships and wellbeing - Gender and Power

Lifeline - Relationships

Diversity - Defining safer sex

Sex law and the ethics - Family violence
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Rape and sexual assault - Mandatory reporting

Contraception - Pregnancy options

Sexually transmitted infections - Peer education

Activities

85% of participants filled in the evaluation tool and they were asked to rate each session and activity indicating 
that they strongly agree; agree; not sure; disagree or strongly disagree against the following:

•	 I	found	this	session	relevant	and	useful	to	my	work
•	 This	session	was	presented	in	a	clear	helpful	way
•	 The	session	was	culturally	ok

23 questions where asked covering the 3 aspects above (69 actual questions). There were no disagree or 
strongly disagree indications. The results below are collated for all questions and summarised below: 

 Not sure Agree Str. Agree
I found this session relevant and useful to my work 11 51 136
This session was presented in a clear helpful way 1 50 144  
The session was culturally ok 2 47 146 

Overwhelmingly out of the 588 responses over the 23 x 3 questions, 97.6%	agreed	or	strongly	agreed	that	
the	program	was	relevant,	useful,	clear	and	helpful	and	culturally	OK.

Comments:
•	 This	section	taught	me	about	respecting	each	person’s	individuality	and	right	to	choose	who	they	are
•	 As	a	Christian	mother,	it	is	my	first	response	to	teach	kids	to	abstain	from	sex,	the	reality	however	is		
 kids are out there doing it and having the knowledge and for some the tools, to teach them about safer  
 sex. Good section, well thought out. Good delivery.
•	 So	true	and	more	education/sharing	needed	to	give	information/empowerment	to	youth,	too	deadly
•	 Learnt	a	bit	in	this	one,	but	the	law	is	very	complex	and	the	main	issues	are	tabled,	good	work
•	 Great	way	to	teach	youth	about	the	parts	and	role	of	the	parts	of	their	bodies
•	 This	is	a	great	resource	to	use	to	explain	how	the	body	works	and	to	help	descript	body	parts
•	 Good	concept	for	making	people	think	the	steps	that	should	be	taken	before	being	sexually	involved
•	 Important,	extremely	important,	because	it’s	prevalent	in	all	young	people.	Great	topic
•	 Not	only	culturally	appropriate	but	Aboriginal	youth	appropriate.	Love	how	program	doesn’t	just	focus		
 on sex, STI’s and contraception but looks at relationships, wellbeing and family dynamics
•	 Would	like	to	take	this	opportunity	to	thank	you	all	for	the	2	day	training	and	the	way	it	was	presented.		
 The knowledge, life skills and experience shared this training in a sensitive and cultural manner and  
 the acknowledgement of the cultural aspects of the community diversity delivering the training has   
 given me the tools and further knowledge, skills and resources that would benefit the community   
 (youth) when delivery youth groups and programs. This training has been beneficial in every   
 way, once again thank you.
•	 To	‘Yarning	On’	team.	As	a	young	Aboriginal	woman,	you	have	reinforced	the	importance	of	health			
 (sexual) and relationship health and the values that as Aboriginal people we embrace. You have re-  
 educated me as an Aboriginal person which I can now share this knowledge with the    
 Aboriginal parents in my group. It is great to see that an organisation such as Shine SA has   
 supported the creation and implementation of a culturally appropriate program. (as we all know is   
 unfortunately not always the case). It has been worth my time to have shared these last 2 days with  
 you 3 and the rest of the group. There is always a reason, season and a lifetime for people    
 coming into your life!! Thank you all. Thanks palya my brother to another motha!!! PS if you ever need  
 another team member, I’m here!!
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Verbal	feedback was gained from the Yalata	male	workers training. The feedback indicated that the men 
felt the Investing	in	Aboriginal	Youth	program was needed within the community and would support 
gathering young people to be involved and would take the lead in training them as peer educators. Asked about 
the training, all participants agreed the training was well presented and culturally acceptable / OK. They all 
said the conversations that arose from the training were important and needed in community to support the 
wellbeing of their community. All the men agreed in principle to support each other to facilitate a community 
program. Collectively they believed a camp was the best way to train young men in peer education away from 
distractions of community / family life.

Wiltja Residential Program including Boys 2 Day Camp
A total of 50	young	people residing at the Wiltja Residential Facility received certificates of participation in the 
SHine SA Relationships and Sexual Health Program for 2011. 

The program comprised fortnightly sessions with the girls and a boys’ camp. This approach was due to 
the small number of male workers available to undertake the program with the boys. The programs were 
done with Wiltja workers present with the intent of building the capacity of the workers to be confident and 
comfortable with the topics taught and to be able to respond appropriately to questions and situations outside 
of the program. Attendance in the fortnightly program was voluntary and in July - December 2011, there was 
consistently around 11 young women attending the girls’ sessions.

In	the	girls’	program, a range of relationships and sexual health information was presented based around 
activities. Each session was evaluated by talking with the students and getting feedback about what they had 
learnt, understood and whether the activities used were useful and engaging. As the program progressed, the 
students were more open to workers and became quite animated and engaged in sessions. At the end of each 
term, the program for the following term was amended based on feedback from workers and students.

Feedback from Wiltja workers at the end of each term was fairly consistent - students had enjoyed the 
sessions, conversations had arisen from the sessions which the Wiltja workers were comfortable having 
with the students and reinforcing the information that had been given during the sessions. Facilitators 
discovered that students had retained a lot of the information from previous terms and were able to describe 
contraception, body parts etc. At one stage Wiltja staff had advised that the junior girls were not ready for 
some of these topics planned and that a revision of previous information would be valuable. This resulted in the 
program being amended to meet the student needs.

The Ninti (senior) girls said they appreciated that they were doing things to help them in the future and were 
engaged and talkative in sessions. 

The	boys’	camp took place at Woodhouse and comprised of 30 young men and 2 workers. A range of 
relationship and sexual health issues were talked about in an informal and relaxed setting. Feedback was 
gained after each session and overwhelmingly it was positive. The young men engaged well and feedback via 
letter from one of the workers present declared ‘the camp and presentation style of the program was a great 
success and fitting for the audience”

It is the goal of the Yarning On program to build the capacity of the Wiltja workers to deliver the program 
to residents. January 2012 will see Wiltja workers being trained to deliver the program with support from 
Investing	in	Aboriginal	Youth staff to develop and deliver the program themselves.

Conclusion and recommendations
It is evident from the evaluations that the training run during July – December 2011 met the needs of the 
majority of those attending training. The facilitators and resources used were rated highly and the participants 
found the content useful and overwhelmingly had increased knowledge and confidence to teach relationships 
and sexual health in an educational and community setting. The relevance to their work was evident as was the 
cultural appropriateness for those involved.
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Teaching staff and community workers change frequently in rural and remote Aboriginal communities. This 
training can be expected to be repeated in some settings several times. The support of the Aboriginal Education 
Office in Ernabella and the PYEC is resulting in a broad range of locally relevant amendments to some topics. 
The active involvement of AEWs and the Department for Education and Child Development is an indication of 
the importance and relevance that is being given to these programs.
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Appendix 2: List of educational resources developed by SHine SA 
for YO 

The following educational resources are fully developed for use in YO, with other resources still being 

developed:

•	 A	relationship	and	sexual	health	education	resource	for	schools	in	Years	5	-	10

•	 Youth	Peer	Education	Handbook	

•	 9	x	2	starter	stories	to	introduce	lesson	topics

•	 Group	norm	cards	to	set	the	scene

•	 Condom	card	game	with	consent	cards

•	 Condom	negotiation	cards

•	 Chatterbox	activities

•	 What	do	you	know?	board	game
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